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For this assessment the students were given a writing prompt which they were required to write an extended response.  This 
format was chosen for the assessment because the students are required to write an extended response to a prompt on their 
benchmark exams.  The Louisiana twelve‐point grading rubric was used to score the students responses.   The students needed to be 
familiar with how to write a multi‐paragraph response that develops ideas, use correct grammar, and be able to support response 
with text evidence.  Lessons taught to obtain this objective were:  rubric stations, in which we broke down the rubric into pieces, 
grammar lessons, how to organize thoughts and ideas, and how to support answers with text evidence.  Students, who do not show 
a growth in their percentage scored  on the post‐assessment based on the twelve‐point rubric, have not met learning objective.   To 
accommodate students who have special needs or 504 students, they will have extended time on the assessment.   

Type of Assessment  Date  Learning Objective  Format of Assessment
 

Pre‐Assessment 
 
September 16, 2013 

TSWBAT produce a clear and coherent 
writing which is appropriate to the task, 
purpose, and audience (CCSS: W.6.4) 

 

 
Extended Response to a writing prompt 

 
Post‐Assessment 

 
September 30, 2013 

TSWBAT produce a clear and coherent 
writing which is appropriate to the task, 
purpose, and audience (CCSS: W.6.4) 

 

 
Extended Response to a writing prompt 



Assessment Prompt 

 
Think about the main character, Doris, from the short story “Stray.”  Doris was devastated and heartbroken because she was unable 
to keep the stray dog.  

Write a multi‐paragraph composition for your teacher explaining a time when you or someone you know was devastated or 
heartbroken over a situation.  Compare your experience to Doris’ experience.  Use details from the passage to help you explain your 
ideas.  

 
 
Now write a multi‐paragraph composition for your teacher explaining how you felt and how you handled a time when you or 
someone you know was devastated or heartbroken. In your explanation, compare your situation and feelings to Doris’. Use 
details from the passage to help you support your comparison.  

 Use details from the passage and include enough information so your teacher will understand your response. 
 Be sure your composition has a beginning, a middle and an ending. 
 Be sure to write clearly and to check your composition for correct spelling. 



 

 

 

 



Students  Pre‐
Assessment 

Post‐
Assessment 

Gain 
+ or ‐ 

Objectives Comments

Yes   No
1. Abbigail Boehl  9/12=75%  10/12=83%  +  X     

2. Aja Stokes  0/12=0%  7/12=58%  +  X     

3. Alex Thackery  6/12=50%  10/12=83%  +  X     

4. Chad Burton  5/12=42%  6/12=50%  +  X     

5. Chandler Franklin  7/12=67%  7/12=58%  =  X    No gain/no loss 

6. Clancy Walker  7/12=67%  10/12=83%  +  X     

7. Cohen Parent  10/12=83%  9/12=75%  ‐    X  Did not follow directions 

8. Daniel Jones  6/12=50%  7/12=58%  +  X     

9. Dayana Gomez  6/12=50%  9/12=75%  +  X     

10. Godswill Agu  5/12=42%  5/12=42%  =  X    No gain/no loss  

11. Jordon Hux  0/12=0%  5/12=42%  +  X     

12. Kaelyn Lavigne  6/12=50%  10/12=83%  +  X     

13. Kylie Brown  7/12‐67%  8/12=67%  +  X     

14. Mackenzie Mae  7/12=67%  8/12=67%  +  X     

15. Mandy Edwards  6/12=50%  8/12=67%  +  X     

16. Michael Compton  5/12=42%  7/12=58%  +  X     

17. Rylie Buturla  8/12=67%  10/12=83%  +  X     

18. Trent Hughes  5/12=42%  8/12=67%  +  X     

             

Class Average:  51%  67%  +  X    Growth of 16 % 



 

Reflection on the Impact of Instruction 
1.  How many students accomplished all of the objectives you established for this body of instruction?  What % of students did not meet all 
objectives?  What factors contributed to their success/failure?   
     A total of 17 students met the objective on the assessment.  Only one student did not met the objective.  The reason this student did not meet the 
objective is because they did not follow the instructions to the writing prompt.  If they would have followed all directions the student would have 
scored higher on the post‐assessment.   
2.  Did those students who were unsuccessful in meeting all objectives demonstrate substantial gains in knowledge and skills as defined in the 
objectives?  Were there students who demonstrated very little gain or negative gain (regression) from pre‐assessment to post‐assessment? 
     The student who showed a regression, of one point, did demonstrate a gain in skills.  If directions would have been followed this student would 
have scored 12 out of 12.  He is a strong student and should have not regressed.  Several students showed no gain or little gain on the post‐
assessment.  
3.  Describe the circumstances/conditions that contributed to the poor achievement of students who did not meet the 
objectives or make substantial gains. 
     Students who showed little or no gain on the post‐assessment are low level students; ELL,  approaching basic, and basic.  The gain in skills shown 
on the post‐assessment was a tremendous accomplishment by these students.  Grammar skills (spelling, usage, and mechanics) is the main cause of 
these students not showing a higher gain on the post‐assessment.   
4.  Since the conclusions of the unit and/or lesson, what have you done to help students who did not accomplish/master the objectives to improve 
their learning in these areas? 
Students who did not meet objective were pulled for second chance.  Second chance is a time given for students to have one‐on‐one time with the 
teacher to aid the student in master skills they are having trouble with.   Also, time for test corrections were given for these students to obtain a 
better understanding and a higher grade.  
5.  What impact will the information gained from your reflection about your students’ performance have on future lessons?  Describe the 
adjustments you will make in your instruction. 
    In future instructions I will pull small groups and work on grammar skills specifically to improve the students writing.  Having the students 
understand that grammar is affecting the fluency of their responses and working on correcting the grammar mistakes during small group.  Grammar 
was taught but the low level students needed more instruction time to be able to fully implement the skills in their writing.  In the future I will 
differentiate based on each student’s individual needs and closely monitor these students during small group setting.   



Common Core Standards 

 

Learning Objective Standard 

 CCSS.ELA‐Literacy.W.6.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to 
task, purpose, and audience. (Grade‐specific expectations for writing types are defined in standards 1–3 above.) 

Standards Used to Reach Learning Objective  

 CCSS.ELA‐Literacy.W.6.5 With some guidance and support from peers and adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new approach. (Editing for conventions should demonstrate command of Language 
standards 1–3 up to and including grade 6 here.) 

 CCSS.ELA‐Literacy.L.6.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing. 

 CCSS.ELA‐Literacy.L.6.1 Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking. 

 



ASSESSMENT PLAN 
1. Provide a table (see sample below) outlining the pre-, post- and at least 1 formative assessment to be 

administered to each child.  These assessments should measure the progress of students in your class 
toward your learning objective(s) and your learning goal(s).  List assessments in the order in which 
they will be administered. 

 
The Table should include: 

A) Type of assessments (e.g., pre, formative, or post). 
B) The learning objectives; these are specific to the learning activities. 
C) Format of assessments (e.g., essay, multiple choice, listing, short answer, performance, 

matching, T/F, etc.). 
 

 
 

2. Provide a narrative description which: 

 Explains how the assessments specifically addresses each of the goals/objectives and why the 
format of each of the assessments is appropriate for the learning objectives and for the students 
you have assessed, 

 Explains why you have chosen each of these assessments to attain your stated learning objectives, 

 Provides assessment instructions that are understood by all students, 

 Explains the minimal level of acceptable student performance (i.e., the point at which the student 
successfully meets the learning objective) in measurable terms, 

 Explains special adaptations for special needs students (e.g. cognitive, language, developmental, 
and content). 

 
It is encouraged that you use the same post-assessments as pre-assessments after you have finished the 
educational sequence. 
 

3. Submit a clean copy of your assessment(s) and scoring criteria (e.g., keys, rubrics, etc.) as an 
attachment. 

 
 
 

Oklahoma Teacher Enhancement Program 
 

 
 

 

Type of Assessments Learning Objectives Format of Assessment 

1. Pre Assessment TSBWAT demonstrate 
understanding of Unit 11 
Vocabulary determined by a 
teacher created assessment 
with 80% accuracy by the 
end of the lesson. 
(Application) 

 
Multiple Choice 

2. Formative Assessment Class discussion, bell work, 
worksheets, textbook 
activities, and closures 

3. Post Assessment  
Multiple Choice 



 The assessment was created as an instrument to measure the students’ knowledge based off of the 

information covered during the week’s vocabulary lesson. The students have a vocabulary unit each week. 

Unit 11 is a review of words that are often confused. This particular test for Unit 11 calls for students to 

decide if the word is the right word or the wrong word for that sentence. The test requires students to mark 

an “X” in the left column if the word is used correctly and an “X” in the right column if the word is used 

incorrectly. By using this form of assessment, students were given the opportunity to apply their knowledge 

and use their writing skills to access the sentence structure; therefore, they were given the ability to succeed. 

The pre-assessment was administered before the students’ were exposed to any of the material the teacher 

planned to cover. The pre-assessment was given to measure the students’ knowledge of the subject matter. 

The pre-assessment did not count for a grade; it was simply used as a guide for the teacher to better 

understand which sections of the lesson he/she may need to emphasize to a greater degree versus the material 

the students already had a decent grasp on. The assessment questions were rather suitable for the learning 

objectives because they specifically ask the students to demonstrate an understanding of the material learned.  

 Throughout the week, the teacher continuously executed formative based assessments through a 

variety of questions during the activities, class discussion, as well as during the bell work and closures. 

Formative assessment is most easily identified during the guided and independent practice. The assessment 

instructions the teacher provided were clear and precise. The directions ensured that the students understood 

the material they were learning accompanied by the activities they were participating in and completing. The 

students were assessed during the following: paired assignments, class discussions and independent practice. 

The teacher observed signs of understanding and comprehension through nonverbal and verbal 

communication skills.  

 The minimum acceptance performance level for both the pre and post assessments was 80%. In order 

to reach the 80% stated in the objectives, the students were to accurately answer 16 out of 20 questions. 

Unfortunately, the students who struggled to meet the minimum requirements were those that chose not to 

pay attention or the ones that were repeatedly absent during the week long unit.  The pre-test was based on 

students’ prior knowledge. With that being said one can imagine that most students did not meet the stated 



objectives. On the other hand, the post-test was given at the end of the week once the students learned the 

information necessary to complete the test.  

Assessments were based off of a way to accurately and fairly test the students gained knowledge. The 

teacher met the students’ necessary accommodations by reading the directions and the entire test aloud 

before the students began, and by also providing extended time to complete their test.



Analyzing the Results:  Use to show the learning gain made by each student from pre- to post- assessment 

Students Pre 
Assessment 

Post 
Assessment 

Gain        
+ or - 

Objectives Comments 

Yes  No Yes No 
1. Bates, Colin 3 out of 20 16 out of 20 +  X X   
2. Benion, Laterrika 19 out of 20 19 out of 20  X  X   

3. Bickham, Sabrina 19 out of 20 20 out of 20 + X  X   

4. Brooks, Ra’Juan N/A 17 out of 20 N/A  X X   

5. Varnado, Shaqueyla 15 out of 20 16 out of 20 +  X X   

6. Collins, Maci 18 out of 20 20 out of 20 + X  X   

7. Cox, Kelsi 12 out of 20 N/A   X  X Absent on test date 

8. Gibson, Abbie 8 out of 20 16 out of 20 +  X X   

9. Sylve, J’anna N/A 14 out of 20 N/A  X  X  

10. Lamm, Jakob 10 out of 20 9 out of 20 -  X  X Non-participatory/Inattentive 

11. Gonzalez, Heidi 15 out of 20 20 out of 20 +  X X   

12. Williams, Noah 12 out of 20 20 out of 20 +  X X   

13. Jones, Jada 13 out of 20 19 out of 20 +  X X   

14. Joiner, Eric 8 out of 20 17 out of 20 +  X X   

15. Lagarde, Trey 16 out of 20 20 out of 20 + X  X   

16. Lee, Treyshon 
 

12 out of 20 
 

9 out of 20 
 
- 

  
X 

  
X 

Absent several days 
throughout the week 

17. Matthews, Larissa 
 

11 out of 20 
 

10 out of 20 
 
- 

  
X 

  
X 

Absent several days 
throughout the week 

18. Moreno, Rachel 14 out of 20 20 out of 20 +  X X   

19. Ong, Kyle 14 out of 20 20 out of 20 +  X X   

20. Schafer, Killian 15 out of 20 20 out of 20 +  X X   

21. Reliford, Brittany N/A 16 out of 20 N/A  X X   

22. Erwin, Miranda N/A 13 out of 20 N/A  X  X Absent on pre-test date 

23. Quinn, Marquis 9 out of 20 19 out of 20 +  X X   

24. Winder, Alyssia N/A 17 out of 20 N/A  X X   

25. Reid, Hailey 16 out of 20 20 out of 20 + X  X   

26. Walton, Phillip 11 out of 20 19 out of 20 +  X X   

27. Lafleur, Josh 11  out of 20 18 out of 20 +  X X   

28. Hutchison, Rashun N/A 16 out of 20 N/A  X X   



Unit 11 Test: Words Often Confused 

Directions: Read each Sentence. Decide if the underlined word is the right word or the wrong word for that 
sentence. Record your answer. 

Sample:                 Right    Wrong 
  Jim bought the old radio at the bazaar.                ___X___             _______ 
 
1. The harsh treatment was meant to persecute the prisoner.       _______   _______   

2. Juan and his family want to immigrate from Chile.              _______   _______   

3. We drove to the game under averse conditions.               _______   _______   

4. Marcia is liable for service in the army.                 _______   _______   

5. Esther wants to emigrate to the United States.               _______   _______   

6. That medicine had an adverse effect on the patient.              _______   _______   

7. Please do not exceed the speed limit.                 _______   _______   

8. It is libel to rain today.                      _______   _______ 

9. Mr. Craner is the lawyer who will prosecute the case.              _______   _______   

10. The candidate plans to accede defeat tonight.               _______   _______   

11. Josie has chosen a vocation in medicine.                _______   _______   

12. What is the rational for your decision?                 _______   _______   

13. The vial contains grains of fine, black sand.               _______   _______    

14. Dr. Teckman put his patient on a strict diet regiment.                _______  _______   

15. Fran made a rationale decision about the repairs.                _______   _______   

16. Owen’s avocation is collecting post cards.               _______   _______   

17. An army regimen marched through the town square.             _______   _______   

18. Prospective employees should apply at the front desk.             _______   _______   

19. Aunt Margaret always carried a vile of smelling salts.                _______   _______    

20. From this perspective, the building looks slanted.              _______   _______     
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1. How many students accomplished all of the objectives you established for this body of instruction?  What 
% of students did not meet all objectives?  What factors contributed to their success/failure? 

Five of the students managed to achieve the learning objectives stated. 100% of the students did not meet the pre-
assessment objective. On the other hand, the teacher had 22/28 students pass the post-assessment with at least 
80%. With that being said, 79% of the students met the post-assessment objective. The students who failed to meet 
the post-test objective were either non-participatory, inattentive, or absent for a majority of the unit. Throughout 
the week there were occasions where interruptions did occur, this essentially contributed to the students’ 
distractions and negligent attitude toward the lesson. The students who regularly attended class throughout the 
week were engaged and excited about participating and actively learning. Those students happened to do rather 
well on the post-assessment and were the 79% who met the post-assessment objective. 

2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial gains in 
knowledge and skills as defined in the objectives?  Were there students who demonstrated very little gain or 
negative gain (regression) from pre-assessment to post-assessment? 

For the most part, the students who did not meet all of the objectives did indeed demonstrate a substantial gain in 
knowledge and skills as defined in the objectives. Most students had some type of gain whether it was by a 
substantial or minute amount. However, I did have one student whose score decreased from pre to post-test.  

3. Describe the circumstances/conditions that contributed to the poor achievement of students who did not 
meet the objectives or make substantial gains. 

There were various interruptions that occurred throughout the week during class time. This may have led to 
students’ lack of achievement. In addition, the students who had poor achievements were also either late to class, 
absent, or inattentive. 

4. Since the conclusion of the unit and/or lesson, what have you done to help students who did not 
accomplish/master the objectives to improve their learning in these areas? 

As a class, the teacher took time to review the test and went over the answers and explained why they were either 
correct or incorrect. Also, I have taken this into consideration and I will alter my future lesson plans in order to 
help students improve and meet their unit and daily objectives. 

5. What impact will the information gained from your reflection about you students’ performance have on 
future lessons?  Describe the adjustments you will make in your instruction. 

During my time of instruction, I learned to always be over prepared, and have extensive information in order to 
provide students with examples that will help them break the material down into simpler terms. The students liked 
the concept of being given different scenarios or prompts and having them apply their knowledge in a way that is 
more relatable to them. Another big thing that I need to improve is making sure the students who were absent get 
the missed assignments and complete them in a timely manner. By doing this, it will ensure that the students are 
continuing to stay on track and not fall behind. 
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ASSESSMENT PLAN 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The pre-assessment given measured the students’ ability to accurately use the Pythagorean Theorem to find the missing length of one 
side of a right triangle.  They used the theorem to find either the missing leg length or the missing hypotenuse length.  They also 
applied Pythagorean theorem to solve real-world type problems through short answer questions.  The second objective of the pre-
assessment was to measure the students ability to use the Distance Formula to calculate distance between two points on a coordinate 
grid.   
 
The formative assessment I used during the unit included oral question and answer during the lesson.  As students asked questions, I 
explained and re-taught as needed.  In addition, the students used electronic input devices to vote in answers to selected questions 
throughout the lesson.  This was a quick, effective way to assess whether students were mastering the objectives.  Independent 

Type of Assessments Learning Objectives Format of Assessment 

1. Pre Assessment 1.Use prior knowledge of Pythagorean Theorem to find 
the missing side of a right triangle. 
 
2.Use prior knowledge of the Distance Formula to 
calculate distance between two points on coordinate 
plane. 

Short answer 

2. Formative 
Assessment 

1.Understand and apply Pythagorean Theorem to find 
the missing side of a right triangle. 
 
2.Understand and use Distance Formula to calculate 
distance between two points on coordinate plane. 

Oral Q&A during lesson; 
Students vote in answers using input 
devices for selected questions during 
the lesson 

3. Post Assessment 1.Use Pythagorean Theorem to find the missing side of 
a right triangle. 
 
2.Use Distance Formula to calculate distance between 
two points on coordinate plane. 

Short answer 
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practice activities were also used throughout the lesson, and checked for accuracy.  Material was re-taught as needed.  I felt that these 
methods of assessment were very effective during the lesson because they provided immediate feedback and allowed the students to 
practice the skills needed. 
 
For the post-assessment, I used the same format and questions that were used for the pre-assessment.  The assessment was two pages 
long, with 9 questions using Pythagorean Theorem and 6 questions using the Distance Formula.  I read the directions to students aloud 
and reviewed test-taking procedures (no talking, what to do when finished, etc.)  Students were allowed to use calculators for this test.   
 
In order to meet the objectives, I expected students to score at lease 6/9  (67%) on the Pythagorean Theorem questions and 4/6 (67%) 
on the Distance Formula questions.  I felt that this would show that they know how to accurately perform each objective but also allow 
for minor math errors. 
 
There were two students with 504 plans that allowed for extra time for tests, and for instructions to be read aloud.  Since all students 
were allowed to use calculators for this test, this was not an issue.  I made these adaptations for both the pre- and post-assessments. 
 
 
Copy of Pre- and Post-assessment are attached as separate documents so that formatting remains correct.



Assessment Plan    Educ 427 
C. Meyers  w0461556    Fall 2013 

Results of Pre- and Post-Assessments 
 

  
 
Student Name 

Pre-Assessment 
Score 

Post-
Assessment 

Score 

 
Gain or 

Loss 

 
Met 

Objective 1 

 
Met 

Objective 2 

 
 

Comments 

1. Megan C. 30/60   50% 48/60   80% +30% Yes Yes Missed some on both obj-math mistakes 
2. Ronnie W. 46/60   77% 44/60  73% +33% Yes no Distance formula-will reteach 
3. Mia L. 30/60   50% 52/60   87% +37% Yes Yes Missed some on both obj-math mistakes 
4. Casner J. 36/60   60% 60/60  100% +40% Yes Yes Did well on both obj 
5. Chase C. 36/60   60% 60/60  100% +40% Yes Yes Did well on both obj 
6. Savannah C. 36/60   60% 60/60  100% +40% yes Yes Did well on both obj 
7. Kenny C 30/60   50% 56/60   93% +43% Yes Yes Did well on both obj 
8. Nicholas G. 30/60   50% 56/60   93% +43% Yes Yes Did well on both obj 
9. Sydney L. 30/60   50% 56/60   93% +43% Yes Yes Did well on both obj 
10. Jordan B. 30/60   50% 58/60   97% +47% Yes Yes Did well on both obj 
11. Renee P. 0/60      0% 32/60  53% +53% yes no Distance formula-will reteach 
12. Muhammed A. 0/60      0% 36/60   60% +60% Yes no Distance formula-will reteach 
13. Katie P. 0/60      0% 40/60   67% +67% Yes Yes Missed some on both obj-math mistakes 
14. Seth G 12/60   20% 54/60   90% +70% Yes Yes Did well on both obj 
15. Alex A. 0/60      0% 44/60   73% +73% Yes no Distance formula-will reteach 
16. Brighton M. 12/60   20% 56/60   93% +73% Yes Yes Did well on both obj 
17. Josh D. 12/60   20% 56/60   93% +73% Yes Yes Did well on both obj 
18. Elizabeth W 0/60      0% 46/60   77% +77% Yes Yes Missed some on both obj-math mistakes 
19. Allison G. 12/60   20% 58/60   97% +77% Yes Yes Did well on both obj 
20. Stephen L. 0/60      0% 48/60   80% +80% Yes Yes Missed some on both obj-math mistakes 
21. Dylan O 12/60   20% 60/60  100% +80% yes yes Did well on both obj 
22. Reese C. 0/60      0% 52/60   87% +87% yes Yes Did well on both obj 
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Reflecting on the Impact of Instruction 

 
 

1. How many students accomplished all of the objectives you established for this body of 
instruction?  What % of students did not meet all objectives?  What factors contributed to 
their success/failure? 

 
Of the 22 students, 18 (82%) met both objective and all students met at least one objective.  There 
were 4 students (18%) who did not meet the second objective, using the Distance Formula to 
calculate distance between two points on a coordinate grid.   
 
After speaking with these 4 students individually, I think that there were two main factors 
contributing to their failure to meet the second objective.  One factor is that they did not have a good 
grasp of what the formula meant.  So even though they may have memorized the formula, they made 
mistakes using it because they didn’t get its basic meaning.  The other factor is the students not 
completing their homework involving the distance formula.  This homework offered practice and a 
way to assess their understanding.  Since 3 of the 4 students who didn’t meet this goal also didn’t do 
their homework during the lesson, they didn’t get to practice using the formula.  The one student that 
did do all of his homework told me that he did not study for the test at all. 
 
Of the students who met both goals, most of them did their homework and participated in class 
discussions during the lessons.  I think this was a major contributing factor to their success because 
they were able to practice and reinforce the skills needed on the assessment.  If any problems were 
identified during the course of the lesson, they were able to ask questions and I was able to explain. 
.   
 

2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial 
gains in knowledge and skills as defined in the objectives?  Were there students who 
demonstrated very little gain or negative gain (regression) from pre-assessment to post-
assessment? 

 
 
All students met at least one of the objectives and of the ones that did not meet both, all made 
substantial gains.  There were no students who showed regression or little to no gain. 
 
The students who showed the smallest amount of gain are the ones who did better on the pre-
assessment.   
 
 

3. Describe the circumstances/conditions that contributed to the poor achievement of students 
who did not meet the objectives or make substantial gains. 

 
 
As mentioned above, I believe not doing homework and not studying for the test were contributing 
factors.  The students who did well on the test and met both objectives did complete their homework 
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and were able to take advantage of going over the homework during the next class.  Those students 
who did not do their homework missed this opportunity.     
 

4. Since the conclusion of the unit and/or lesson, what have you done to help students who did 
not accomplish/master the objectives to improve their learning in these areas? 

 
For the students who did not meet the second objective, I worked with each individually to make 
sure they now understand and are able to use the distance formula.  On subsequent assessments, 
including the unit test, these students performed significantly better on the distance formula portion 
of the test. 
 
 

5. What impact will the information gained from your reflection about you students’ 
performance have on future lessons?  Describe the adjustments you will make in your 
instruction. 

 
This assessment analysis showed me how very important homework is in learning math.  During the 
class period, the students usually do several practice problems but it isn’t always evident that they 
are having problems.  When they go home and do homework that gives them practice on things they 
just learned, it reinforces those skills and also identifies problem areas.  During the next class, we 
usually go over homework at  the beginning of class and students are able to self-assess and identify 
problems. 
 
In the future, I will encourage students to do homework and make them more accountable for doing 
it.  I might also add some time for review of important concepts at the beginning of each class.  For 
students who continue not to do their homework, I may request a parent conference. 
 
 
Reprinted from Louisiana Assistance & Assessment Program 
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ASSESSMENT PLAN RUBRIC- Methods courses 

 
The scale is:   1 – Has not developed or used this skill 
  2 – Is beginning to incorporate this skill 
  3 – Uses this skill appropriately 
  4 – Uses this skill competently with frequency 

 5 – Uses this skill proficiently with consistency 

 
 

ASSESSMENT:  The teacher assesses student progress. 

1. Develops well constructed assessment 
instruments/procedures/performances 

1 2 3 4 5

2. Uses appropriate and effective assessment technique(s)  1 2 3 4 5
3. Utilizes a variety of formal and informal assessment techniques to 

monitor student learning 1 2 3 4 5
4. Consistently monitors ongoing performance of students 1 2 3 4 5
5. Provides timely feedback to students regarding their progress 1 2 3 4 5
6. Produces evidence of student academic growth under his/her instruction 1 2 3 4 5
7. Interprets and utilizes standardized/non-standardized test results 1 2 3 4 5

 

 

 
 

ASSESSMENT PLAN RUBRIC- Student Teaching/Internship 
 
The scale is:   1 – Has not developed or used this skill 
 2 – Is beginning to incorporate this skill 
 3 – Uses this skill appropriately and competently 
 4 – Uses this skill consistently with a high degree of competence and confidence 

  

 

ASSESSMENT:  The teacher assesses student progress. 

1. Develops well constructed assessment 
instruments/procedures/performances 

1 2 3 4 

2. Uses appropriate and effective assessment technique(s)  1 2 3 4 
3. Produces evidence of student academic growth under his/her instruction 1 2 3 4 
4. Interprets and utilizes standardized/non-standardized test results 1 2 3 4 

 
 



            Samantha Sorrells 
            Due: April 11, 2014 
 

ASSESSMENT PLAN – Student Teaching 

 
 
This particular assessment that was given to a class of 7th grade advanced students was an assessment regarding 
the unit of Probability. The assessment addressed the objective and each of the learning standards put in place 
by Common Core. The questions came from material provided by the state such as Louisiana Eagle, iLEAP 
practice books, and a common core multiple choice testing book. The assessment has questions pertaining to 
each type of probability such as Experimental Probability, Theoretical Probability, the Fundamental Counting 
Principle, Independent and Dependent Events, Samples and Populations, and Permutations and Combinations. 
The format for the assessment was created in the style of multiple choice because the learners will be assessed 
the same way on the iLEAP test on April 7, 2014. The post assessment had an additional added on “mini” 
Constructed Response for the students to practice their skills on writing sentences, showing their work, and 
explaining their answer for the iLEAP test. These students are advanced and therefore were given some 
questions that would challenge the students’ learning skills. Throughout the time in-between the pre and post 
assessment, the learners were introduced to a topic, guided through examples on the topic, practiced 
individually or with a partner on the topic, and were given an activity to assess the topic. This procedure was 
put in place for each topic of Probability. It was important during these formative assessments to get the 
students involved in the unit of Probability by activities and questions that involved them. Each formative and 
summative assessment was provided with instructions for the students that were clear and informative for the 
students. Each formative and summative assessment completed by the learners had a minimal level of 
acceptable student performance. Each student was required to participate in class discussions and activities. The 
activities were graded for correctness and homework was checked daily for completion. The assessment post 
test’s minimal level of performance was a score of 85% which is considered the lowest level for a grade of B. 
There were no necessary accommodations needed for any of the students. The assessment was made up of the 
same types of questions that were used to introduce and practice each skill of Probability. The educational 
sequence that took place in between the pre and post assessment was enticing, educational, and created a 
positive learning atmosphere for the students to excel.  
 

 

Type of Assessments Learning Objectives Format of Assessment 

1. Pre Assessment To describe and predict the likelihood of 
an event by finding the experimental 
probability or the theoretical probability 
of events involving permutations, 
combinations, or compounds. 

Twenty-one multiple choice 
answer style questions. 

2. Formative Assessment To describe and predict the likelihood of 
an event by finding the experimental 
probability or the theoretical probability 
of events involving permutations, 
combinations, or compounds. 

Performance, short answer, and 
matching. 

3. Post Assessment To describe and predict the likelihood of 
an event by finding the experimental 
probability or the theoretical probability 
of events involving permutations, 
combinations, or compounds. 

Twenty-one multiple choice and 
a “mini” constructed response 
with two questions. 



Name __________________________________________________ Date _______________ Hour________ 
 

PROBABILITY - UNIT TEST 
  

Answer the questions on the scantron provided for you. Read each question carefully and choose the best 
answer. If you have any questions, please raise your hand. GOODLUCK! 
 
Ten trials were performed in which a coin was tossed twice.  The table below shows the outcomes of the 
experiment.  (H is heads, T is tails).  Use the table below to answer questions 1 – 3. 
 

TRIAL 1 2 3 4 5 6 7 8 9 10 

OUTCOMES HT HH TT TH HT TH TH HT HT TH

  
1. What is the probability of getting two heads when you flip both coins using the data above? 

a.   b.   c.   d. 

 
2. What is the probability of heads and a tails when you flip both coins using the data above? 

a.   b.   c.   d. 

 
3. What is the probability of getting two tails when you flip both coins using the data above?

a.   b.   c.   d. 

      
Danielle has a box of 50 marbles.  There are 10 of each of the following colors:  white, red, black, green, and 
blue.  She reached into the box without looking and took a marble.  The list below shows Danielle’s results.  
Each time she took a marble counts as one trials. Use this scenario to answer questions 4 – 7. 

Red, black, black, white, blue, red, black, red, green, black, blue, green, green, red, white, white, blue, 
red, green, red, red, black, red, white, blue, white, green, white, black, black 
 

4. What is the probability of picking a red marble from the bag? 
a.  

 

b.  

	

c.  

	

d.  

5. What is the probability of picking a green marble from the bag? 
a.  

 

b.  

	

c.  

	

d.  

6. What is the probability of picking a black marble from the bag? 
a.  

 

b.  

 

c.  

 

d. 

Answer the following questions by choosing the best answer. Remember to round to the nearest tenth. 
 
7. A box contains only 9 nickels, 7 dimes, and 4 quarters. If a coin is picked at random, what is the probability 

it is a dime? 
a.   b.   c.   d.  

 



 
8. If the spinner shown below is spun 400 times, how many times can you expect it to land on an odd 

number? 
 

a. 125 times 
b. 160 times 
c. 200 times 
d. 250 times 

 
 
9. A standard number cube is rolled once. Which event has a probability of 0? 

a. Rolling a 6 
b. Rolling a 2 or 5 

c. Rolling a 3 or 8 
d. Rolling a number greater than 7 

 
10. The tiles shown are scrambled and placed face down. If one tile is picked at random, what is the 

probability that the letter on the tile is an E? 
S  C  H E N E C T A D Y

 
a.  

 

b.  

	

c.  

	

d.  

11. From a standard deck of 52 cards, one card is drawn. What is the probability that the card is a red face 
card? 

a. 	

	

b.  

 

c.  

	

d.  

12. From a standard deck of 52 cards, one card is drawn. What is the probability that the card is a king? 
a. 	

	

b.  

	

c.  

	

d.  

13. In basketball practice, the probability that Vince will make a basket is .68. How many baskets can Vince be 
expected to make in 150 attempts? 

a. 68  b. 96  c. 102  d. 116 
 

14. A number cube is rolled and a coin is tossed. What is the probability of rolling a number less than 3 and 
tossing a tail? 

a.  

 

b.  

	

c.  

	

d. 

15. A number cube is rolled three times. What is the probability of getting a 1 on the first roll, a 2 on the 
second roll, and a 3 on the third roll? 

a.  

 

b. 	

	

c.  

 

d. 

16. In how many ways can six students be seated in a row of 6 seats? 
a. 30  b. 36  c. 120  d. 720 
 

17. A teacher gives a test consisting of 10 true‐or‐false questions. Which of the following expressions show all 
the possible ways the questions can be answered? 

a. 10 x 2  b. 210  c. 102  d. 10 x 20

1 2  
10                    3 
   
9       7    6      5 



 
 

18. The school cafeteria offers the menu shown below. How many different meals consisting of one sandwich, 
one beverage, and one dessert can be selected? 
 

Sandwiches Beverages Desserts 

Egg Salad Milk Fruit Salad 

Cheese Chocolate Milk Cookie 

Turkey Apple Juice Pudding 

Tuna Orange Juice Yogurt 

Sloppy Joe   

 
a. 13  b. 40  c. 80  d. 100 
 

19. Erin tossed a penny 100 times and recorded the results shown below. Based on her experiment, what is 
the probability that the coin she used will land on heads? 

 
A. 

 
B.  

C.  

 
D.  

 
20. A manufacturer randomly selected 5,000 computer chips and found that 85 were defective. In a 

production run of 100,000 chips, about how many can be expected NOT to be defective? 
a. 1,700  b. 4,250  c. 24,575  d. 98,300 

 
21. You own a monogram shop. A monogram is your three letter initials. How many possible outcomes are 

there for creating a monogram? 
a. 15,600  b. 46,656  c. 78  d. 17,576 

 
“Mini” Constructed Response 
You can choose chocolate, strawberry, or vanilla frozen yogurt, and red, blue or green sprinkles.  A 
sundae has one yogurt flavor and one color of sprinkles.  ANSWERS WILL VARY. 

A. By using the Fundamental Counting Principle, how many total possible outcomes are there for 
choosing a sundae? Show your work. 
By using the Fundament Counting Principle, there are nine total possible outcomes. There are three 
choices for yogurt and three choices for sprinkles, so 3 (yogurts) x 3 (sprinkles) = 9 (sundaes).  

 
B. What is the probability of choosing a chocolate sundae with green sprinkles? Show your work. 

The probability of choosing a chocolate sundae with green sprinkles is 1 out of 9 choices or 11%. 
This can be determined by creating a tree diagram and showing only one out of the nine total 
possibilities will be a chocolate sundae with green sprinkles or one can see that there is only one 
chance to get a chocolate sundae with green sprinkles (independent event) out of the total possible. 

 

HEADS 56 

TAILS 44 



Analyzing the Results:  Used to show the learning gain made by each student from pre- to post- assessment 

Students 

Pre 
Assessment
(42 points) 

Post  
Assessment
(50 points) 

Gain 
by % 

Objectives 
(85% or better) Comments 

Yes No Yes No  

1.  Babin, Phabian 18 46 49.2%  X X   Showed great improvement. 
2. Bayonne, Spencer Vince 18 47 51.2%  X X   Showed great improvement. 
3. Carver, Cade  30 48 24.6%  X X   Great skills during class learning. 
4.  Deas, Zachary 20 48 48.4%  X X   Showed great improvement. 
5.  Doran, Kailey 16 44 49.9%  X X   Showed great improvement. 
6.  Dugais, Alysa 22 45 37.6%  X X   Great participation during class learning.  
7.  Eblen, Cade 14 44 54.7%  X X   Showed great improvement. 
8.  Hines, Hadley 24 50 42.9%  X X   Excelled in the learned skills.  
9.  Jones, Talmadge Cameron 28 46 25.3%  X X  Great participation during class learning. 
10. Lily, Hayden 24 48 38.9%  X X  Great participation during class learning. 
11.  Owens, Christian 22 42 31.6%  X  X Scored 1% less than the objective goal.   
12.  Savoy, Jared 30 42 12.6%  X  X Scored 1% less than the objective goal.  
13. Smith, Graham 24 46 34.9%  X X  Great participation during class learning. 
14.  Snyder, Emmily 14 30 26.7%  X  X Showed great effort during class learning. 
15.  Waldrep, Colyn 18 45 47.2%  X X  Great participation during class learning. 
16.  West, Erin 24 47 36.9%  X X  Great participation during class learning. 
17.  Whitney, Grant 30 44 16.6%  X X  Showed high skill level prior to learning.  
Reprinted from Louisiana Assistance & Assessment Program         



Reflecting on the Impact of Instruction 
 

1. How many students accomplished all of the objectives you established for this body of instruction?  What 
% of students did not meet all objectives?  What factors contributed to their success/failure? 
 
Out of the 17 students in this class, fourteen accomplished the objective of completing the Probability Unit 
Assessment with an 85% or better. Only 17.6% of the students did not meet all the objectives, and two of 
these three students were only one percentage point away from meeting the objective goal of 85%. Factors 
that could have contributed to their failure were absences due to band functions and other scenarios. Also, 
as the teacher, I could have hit a certain topic of Probability more if I noticed learners were falling behind 
or struggling. Factors that contributed to their success were not only their competitive nature and love for 
mathematics, but the engagement the learners maintained during each lesson and topic of probability. 

 
2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial gains in 

knowledge and skills as defined in the objectives?  Were there students who demonstrated very little gain 
or negative gain (regression) from pre-assessment to post-assessment? 
 
The three students out of seventeen who did not meet all the objectives did demonstrate gain in their 
knowledge and skills of probability. These three students not only participated in class discussions, they 
completed their homework assignments and excelled during practice times. These students had an average 
of 23.6% gain from the pre assessment to the post assessment. There was no student who demonstrated a 
negative gain from the pre-assessment to the post-assessment. Those that demonstrated very little gain 
already showed great skills and knowledge on the topic of probability.  

 
3. Describe the circumstances/conditions that contributed to the poor achievement of students who did not 

meet the objectives or make substantial gains. 
 
Absences in school can always become an issue with students’ performance. One student who did not 
meet the objective was absent for three days during the teaching of the unit. The other two students who 
did not meet the objective had zero absences and showed great effort and participation during the learning 
process, but struggled acquiring the correct answers.  

 
4. Since the conclusion of the unit and/or lesson, what have you done to help students who did not 

accomplish/master the objectives to improve their learning in these areas? 
 
After the completion of the unit, we have reviewed the questions that were missed by a majority of the 
class through bellwork or discussion. We also reviewed the entire unit of probability during iLEAP review 
week. Any work that was unsatisfactory throughout the learning process of the unit was handed back to 
the students with comments and suggestions.  

 
5. What impact will the information gained from your reflection about you students’ performance have on 

future lessons?  Describe the adjustments you will make in your instruction. 
 
By reflected on each student’s performance and the class as a whole, I am able to understand that some 
material needs to have another day of teaching and explaining before moving on to another topic. Also, 
with probability there are so many different types and I found that the students needed a better 
understanding of what type of probability each question was. Next time I plan on having a study guide 
review for the students rather than a review game prior to the post assessment. 

 
 
 



 
ASSESSMENT PLAN RUBRIC- Student Teaching/Internship 

 
The scale is:   1 – Has not developed or used this skill 
 2 – Is beginning to incorporate this skill 
 3 – Uses this skill appropriately and competently 
 4 – Uses this skill consistently with a high degree of competence and confidence 

  

 

ASSESSMENT:  The teacher assesses student progress. 

1. Develops well constructed assessment 
instruments/procedures/performances 

1 2 3 4 

2. Uses appropriate and effective assessment technique(s)  1 2 3 4 
3. Produces evidence of student academic growth under his/her instruction 1 2 3 4 
4. Interprets and utilizes standardized/non-standardized test results 1 2 3 4 

 
 

Comments: 



Kyle Leboeuf  
W0431904 

Date of Post Assessment -  9/19/13 
Grade 3  

Lesson: Math – Addition three digit numbers with regrouping 

CCSS 3.NBT.A.2:  Use place value understanding and properties of operations to 
perform multi-digit arithmetic.                                                                                
2. Fluently add and subtract within 1000 using strategies and algorithms based on 
place value, properties of operations, and/or the relationship between addition and 
subtraction. 

Assessment Plan  

Type of Assessments Learning Objective Format of Assessment 
1. Pre- Assessment TSW be able to compute 

three digit addition with 
regrouping 

Short answer fill in the 
blank assessment 

2. Post Assessment TSW be able to compute 
three digit addition with 
regrouping 

Short answer fill in the 
blank assessment 

Narrative of assessment/results: 

The pre and post assessment will be identical and will be aligned to the students’ 
activity practice sets from the district’s math teaching materials. The student will 
be computing three digit addition problems with regrouping. The post assessment 
will be recorded for students’ nine week grading period. The pre assessment will be 
conducted prior to teaching three digit addition with regrouping; yet, after the 
instruction of addition with a two digit number to a one digit number using 
regrouping.   Instruction will include using concrete items (base ten blocks) and 
pictures.   

The lesson will be taught in a third grade inclusion classroom, with 16 students. All 
students in the classroom receive accommodations and/or modifications during 
instruction and assessment.  The accommodations include extra time for 
completion of assessment and test read-aloud. 

It is expected that 80% of the students will increase their pre-assessment score 
by at least 50% after instruction.  Two students were out due to illness three/five 
days of instruction and one student required two days to complete the assessment 
as per the IEP accommodations.  Eleven of the sixteen students increased their 



score by 50% or more; with no student receiving a score of 10/10.  Question 3a 
was missed by 100% of the students. The question addressed subtraction of three 
digits numbers without regrouping.  

Student Pre 
Assessment  

Post 
Assessment 

Gain  
+/- 

Objective 
Yes 

Objective 
No 

Comments 

JA 0/10 4/10 +4  No Student did not meet 
expectations 

TB 2/10 8/10 +6 yes   
AB 2/10 8/10 +6 yes   
LS 1/10 8/10 +7 yes   
AW 0/10 1/10 +1  No  Student in process of 

being re-evaluated for 
LA-2 services 

JS 0/10 3/10 +3  No Student missed three 
days of instruction 

JT 2/10 7/10 +5 Yes   
PL 2/10 8/10 +6 Yes  Student easily 

frustrated with 
testing process and 
required two days to 
complete the 
assessment 

WH 2/10 7/10 +5 yes   
DH 1/10 8/10 +7 yes   
DC 3/10 8/10 +5 yes   
BM 3/10 9/10 +6 yes   
DP 2/10 7/10 +5 yes   
WG 0/10 2/10 +2  No Student unable to 

compute simple two 
digit addition problems 

MS 2/10 7/10 +5 Yes   
BH 1/10 4/10 +3  No Student missed five 

days of instruction was 
present for review 

 

 

 

 

Reflecting on the Impact of Instruction  



 

1. How many students accomplished all of the objectives you established for this body of 
instruction? What % of students did not meet all objectives? What factors contributed to their 
success/failure? 
One student increased by one point. One student increased by two points. Two students increased 
by three points. Four out of twelve students did not achieve a passing score. These four students 
are being re-evaluated for LA-2 services and are preforming substantially below grade level. 

 

2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial gains 
in knowledge and skills as defined in the objectives? Were there students who demonstrated very 
little gain or negative gain (regression) from pre-assessment to post-assessment?  
No regression. Most students showed significant improvement  

 

3. Describe the circumstances/conditions that contributed to the poor achievement of students who 
did not meet the objectives or make substantial gains. 
Two students are in the process for re-evaluation. Two students missed a number of lessons 
resulting in ability to comprehend the concept. (The 2 who are being re-evaluated are 
significantly below grade level.) 

 

4. Since the conclusion of the unit and/or lesson, what have you done to help students who did not 
accomplish/master the objectives to improve their learning in these areas? 
Create Anchor chart for terminology for addition and subtraction I worked with two students who 
missed lessons, one students successfully completed assessment with 90% accuracy and the other 
completed assessment with 70% (continuing to reinforce concept) 

 

5. What impact will the information gained from your reflection about you students’ performance 
have on future lessons? Describe the adjustments you will make in your instruction.  
Reinforce terminology for addition and subtraction  



2 points 

2 points 

2 points 

2 points 

2 points 
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ASSESSMENT PLAN 
1. 
Type of Assessments    Learning Objectives Format of Assessment 
1.  Pre Assessment 

 
 

1. I will use a variety 
of thinking 
processes such as: 
- identifying main 

idea 
- determining 

literal and 
figurative 
language 

- making 
inferences 

- determining 
word meanings 
to check for 
understanding 
when I read. 

A handout composed of 12 
multiple-choice questions 
with provided reading 
passages (fiction and 
nonfiction) combined with 
3 constructed response 
questions, one being a time 
line students must fill in.  
Multiple-choice answers are 
recorded on scantrons. 

3.  Post Assessment 
 
 

2. 1I will use a variety 
of thinking 
processes such as: 
- identifying main 

idea 
- determining 

literal and 
figurative 
language 

- making 
inferences 

- determining 
word meanings 

to check for understanding 
when I read. 

A handout composed of 12 
multiple-choice questions 
combined with 3 
constructed response 
questions, one being a time 
line students must fill in.  
Multiple-choice answers are 
recorded on scantrons. 

 
 
 
2. Provide a narrative description which: 

This assessment was created to gauge student’s abilities and allow a guide for teaching. It 
is also a useful way for me to measure student learning and the effectiveness of my teaching.  
This particular assessment was created to meets the goals and objectives set for students each 
day. This is true because this was created first and then administered to students. Based on the 
conceptual framework, you should design the assessment then teach students.  In doing this, I am 
able to map out skills I need to teach and the groups  can pull for re-teaching or small groups as 
needed.  



2 
 

The particular format was used because the question mock the questions on both the 
LEAP test and the quarterly benchmarks students will encounter over the course of the year.  
During class, the teacher modeled explicitly before the students each new skill- main idea, 
inferring, context clues, figurative language and character traits. During instructions, students 
have been provided specific criteria to assist them in answering questions that deal with the 
content. Students have also had practice answering questions in different forms.  

 This format is appropriate for the skills learned in reading because students need to be 
able to show their learning both through writing and reading and answering. Students work daily 
to meet the specific target, but also the long-term goal, which is “good readers check for 
understanding using a variety of processes.”  The test questions were chosen solely based on the 
skills learned in class through practice and to incorporate fiction and nonfiction text into students 
learning.  Students need to encounter authentic text and be able to read and understand what they 
are reading.  

The objectives or targets for each day were set based on the set goal- Good readers check 
for understanding by reading using a variety of skills and processes. Throughout the two week 
period, students had daily targets such as “I will compare and contrast character traits of two 
characters using evidence from the text.”, “I can define the main idea.”, I can recognize when the 
author uses figurative language and I can determine his or her intended meaning.” Or I can refer 
to details in the text when explaining what the text says explicitly.” These targets were decided 
based on what fourth grade students should master at the end of the year. The pre-test was a 
guide to see which students may have mastered these already and which have not. After careful 
planning, students worked with skills  

Students involvement in the creations of this assessment was great. It is our students who 
drive our instruction, so the test was created before hand due to the conceptual framework. After 
this, students were tested and I based my instructions on their incorrect answers, which were 
each tied to a specific standard. Students looked at their own pre test and decided what they did 
wrong and tracked their data. After this, students would do the same procedures with every test 
or assignment they had. The students were involved in the test because they were exposed to the 
material and similar questioning. Along with this, students were able to track their incorrect 
responses during specific class dates and be re-taught material they were struggling with before 
taking the post-test. 

The minimal level of acceptable student performance for the post- test assessment is basic or 
a C. This means that my students show understanding of the skills and can apply them in 
situations when appropriate. Based on the data given, students know which level they are on 
(advanced, mastery, basic etc.) and before each test they self-assess where they should be. My 
goal for my students is that they make a C or above. For this assessment, there are a possible 23 
points. There are 12 multiple-choice questions, two constructed response questions and a 
timeline to fill out. Each multiple-choice question is worth one point. The constructed response 
questions are worth three points each and are graded using a rubric. The timeline is worth four 
possible points for filling in the correct information.  This means 42 out of 52 students must miss 
no more than 5 points on the test to make a C. Out of my 52 students, I project 80% of them 
should make a C or better. 

Special adaptations for students include a variety of things. For students that have 
accommodations and modifications, I have made them as per their IEP or 504 plans specify. For 
one child, I have to scribe and allow him to type his responses. Other students had small group 
testing, repeated or revised directions and extended times. These were all done for students.  
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3. Submit a clean copy of your assessment(s) and scoring criteria (e.g., keys,  
Rubrics, etc.) as an attachment. 
 
 

 
Student Pre 

Assessment 
Post 

Assessment 
Gain + or - Objectives Comments 

Yes No Yes No 

Jason Becnel 22/23 21/23 -1 X  X   
Nicholas Corrales 13/23 19/23 +6  X X   
Landon Elmer 16/23 21/23 +5 X  X   
Laniya Ester 19/23 21/23 +4 X  X   
John Esteves Centeno 8/23 12/23 +4  X  X Only second year in school 

EVER. Absent every Friday 

Jeffery Gilles 19/23 22/23 +3 X  X   
Rylie Gueho 13/23 20/23 +7  X X   
Allie Hebert 11/23 18/23 +7  X X   
Wyatt Kersten 12/23 17/23 +5  X X   
Bella Latino 10/23 16/23 +6  X  X  
Thomas Lee 7/23 15/23 +8  X  X Struggles but hard worker 

Calvin Lewis 13/23 15/23 +2  X  X  
Olivia Martin 13/23 20/23 +7  X X   
Aya Mire 15/23 19/23 +4  X X   
Quin Mooney 11/23 21/23 +10  X X   
Anthony Moore 2/23 10/23 +8  X  X  
Amaya Salone 22/23 22/23 -- X  X   
Colton Scragg 10/23 19/23 +9  X X   
Elijah Smith 11/23 16/23 +5  X  X  
Avary Stutzman 15/23 19/23 +4  X X   
Adrien Thompson 7/23 18/23 +11  X X  ODD Somedays refuses to do a 

single thing in class 

Allie Vidrine 14/23 22/23 +8  X X   
Ali Wall 9/23 22/23 +13  X X   
Delaney White 9/23 14/23 +5  X  X  
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Student Pre 
Assessment 

Post 
Assessment 

Gain + or - Objectives Comments 
Yes No Yes No 

Adriana Albares 20/23 23/23 +3 X  X   
Lydia Barrow 15/23 22/23 +7  X X  TAG 
Makayla Ben 2/23 /23   X  X Going through SBLC 

Peyton Carpenter 16/23 21/23 +5 X  X   
Caroline Chapman 16/23 21/23 +5 X  X   
Leighton Flanagan 19/23 22/23 +3 X  X   
Hayden Harms 17/23 20/23 +3 X  X   
A’Kaysha Jackson 14/23 14/23 --  X  X Absent at least 2 times per 

week 

Emma Lear 13/23 18/23 +5  X X   
Aaron Levy 11/23 16/23 +5  X  X  
Alexis Lagarbo 13/23 21/23 +8  X X   
Landon Martin 15/23 22/23 +7  X X   
Carson McElwee 13/23 19/23 +6  X X   
Ayden Melancon 11/23 11/23 --  X  X 504/Scribe/ODD –some 

days refuses to do anything 

Mackenzie Oubre 13/23 22/23 +9  X X   
Curtis’y Pye 3/23 12/23 +9  X  X  
Grace Renaud 13/23 18/23 +5  X X   
K’lan Riney 8/23 20/23 +12  X X   
Connor Scragg 12/23 20/23 +8  X X  504 
Kyle Smith  14/23 18/23 +4  X X   
Samira Stephens 7/23 17/23 +10  X X   
Alayna Taylor 11/23 19/23 +8  X X  Struggling. First year in public 

school. 

Harrison Verdigets 18/23 20/23 +2 X  X   
Lucas Vu 13/23 22/23 +9  X X   
Tiana Wong 12/23 16/23 +4  X  X  
Brant Yarbrough 16/23 20/23 +4  X X   
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Name: ________________________  Date: _____________________ #: _____ 
Directions:  Read the passage below.  

 
Exploring the Northwest 

 
Christopher Columbus 

1451-1506 
Italian Navigator 

Born in 1451 in Italy 
Explored the Americas 

 
 In the 1400s, Europeans 
wanted to trade with Asia. 

They were looking for faster ways of getting 
there. Christopher Columbus thought that 
by sailing west, he could reach Asia 
quickly. If he was right, he could sail to 
India and bring back valuable spices and 
gold. Queen Isabella of Spain agreed to 
pay for an expedition. 
 In 1492, Columbus and his crew 
crossed the Atlantic Ocean in three small 
ships. They landed on an island in the 
Caribbean. Columbus thought they were 
in India. When he returned to Spain, he 
was a hero. 
 Columbus made three more trips. 
Each time, he thought he was in Asia. 
Although he was mistaken, his voyages 
opened the New World to further 
exploration. 

Jacques Cartier 
1491-1557 

French Navigator 
Born in 1491 in France 

Explored the St. Lawrence 
River 

  
In the 16th century, 

Europeans wanted to find a route through 
North America to Asia. They called this 
route the Northwest Passage. The king of 
France sent Jacques Cartier to find the 
Northwest Passage. 
 From 1534 to 1541, Cartier led three 
expeditions to Canada. He traveled up the 
St. Lawrence River as far as what is present-
day Montreal. Cartier claimed the land for 
France. He named it “Canada” from the 
Huron-Iroquois word for “village.” Although 
he did not find what he was looking for, his 
journeys paved the way for future 
exploration. Cartier’s journey also helped 
prove that North America was a separate 
landmass from Asia. 

 
Read the questions and choose the best answer. Circle the answer and bubble 
it in on your scan-tron. (1 pt. each) 

1. Which words from the article have 
almost the SAME meaning?  (RI 4.4) 
 

a. crossed, landed 

b. spices, gold 

c. passage, route 

d. reach, right 

 
 
 

2. How are the two expeditions alike?   
(RL4.3)  
 

a. The goal of both was to get 
rich buying land in America. 
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b. The goal of both was to find a 
passage to trade with Asia. 

c. The goal of both was to return 
home as heroes. 

d. The goal was to have Queen 
Isabella pay for both 
expeditions. 
 
 
 

3. According to the article, what did 
Jacques Cartier’s journey help 
prove? (RI 4.1) 
 

a. He found a route to the 
Northwest Passage. 

b. Huron-Iroquois Indians lived in 
Canada. 

c. North America was not a 
separate landmass from Asia. 

d. North America was a separate 
landmass from Asia. 
 
 

4. Christopher Columbus was trying to 
sail to Asia. Where did he land? (RI 4.1) 
 

a. In the Caribbean 
b. In Europe 
c. In Spain 
d. In Asia 

 

 
5. In the passages, the explorers, the 

expeditions, and the discoveries are 
all things that ___.            (RI 4.1) 
 

a. caused Europeans to fail to 
find new land 

b. caused Europeans to find new 
land 

c. caused Europeans to grow 
rich 

d. caused Europeans meet new 
people 
 

6. What is the main idea of “Exploring 
the Northwest?”  (RI 4.2) 
 

a. Christopher Columbus 
discovered the new world. 

b. Jacques Cartier found the 
route to the Northwest 
Passage. 

c. Christopher Columbus made 
four trips to the new world, 
and Jacques Cartier made 
three trips to Canada. 

d. Christopher Columbus and 
Jacques Cartier explored 
North America for their 
country. 

 
 
 
I. After reading “Christopher Columbus” and “Jacques Cartier” describe a character trait 
that they have in common. Cite relevant and specific evidence from BOTH texts to support 
your answer. (RI.4.9) 

 
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________ 
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II. Write the letter for each event listed below on the correct square on the timeline. (RI 4.7/SS GLE 
50) 

 
a. Cartier led three expeditions to Canada.  
b. Europeans wanted to trade with Asia.  
c. Columbus and his crew crossed the Atlantic Ocean.  
d. An Italian explorer was born.  

 
 1400           1451        1492      1534 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
In this session of the test, you must read chapter three, an excerpt from the 
book, “The Lightening Thief.” Then you will answer multiple-choice questions 7-
12 and constructed response questions III and IV.  
 

7. What happened to Percy’s 
grandparents?        (RL4.1)  
 
a. They were in a terrible automobile 

accident.  
b. They moved away.  
c. They died when Percy’s mother 

was young.  
d. They died when Percy was a 

young boy.  
 

8. What does the word novelist mean? 
(RL4.4)  
 

a. illustrator 
b. writer 
c. reader 
d. librarian  

Justify your answer to number 8 with 
evidence from the text.  
__________________________________________

__________________________________________

__________________________________________

__________________________________________

__________________________________________ 
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9. After reading chapter three, what 
character trait would mostly 
describe Sally Jackson?     (RL4.3) 
 
A. demanding 
B. jealous 
C. useful 
D. gentle 

10. Based on what you have read about 
Percy and Gabe, you can infer that 
(RL4.1) 
 
a. Percy is satisfied with his 

relationship with Gabe.   
b. Percy is dissatisfied with his 

relationship with Gabe.   
c. Percy is pleased with the way 

Gabe responds to his mother.  
d. Percy is worried about Gabe.  

  
 

11. Read the paragraph below.  
 

Finally, she married Gabe 
Ugliano, who was nice the first thirty 
seconds we knew him, then showed 
his true colors as a world-class jerk. 
When I was young, I nick named him 
Smelly Gabe. I’m sorry, but it’s the 
truth. The guy reeked like moldy 
garlic pizza wrapped in gym shorts.  
 
What does it mean when Percy says, 
“…who was nice for the first thirty 
seconds we knew him…”      (L4.5) 

 
a. Percy’s mom and Gabe did not 

stay married long.  
b. It didn’t take long before Gabe 

began to act unpleasantly.  
c. Gabe was nice for 30 seconds.  

d. Gabe was an incredible 
stepfather.  

 
12. What does the author mean when he 

says, “Gabe could sniff out money 
like a bloodhound, which was 
surprising, since his own smell 
should’ve covered up everything 
else.”       (L4.5) 
 
a. Percy thinks Gabe is an intelligent 

person who always pays 
attention to his surroundings.  

b. Percy thinks Gabe has a strong 
odor that causes him to feel 
nauseous.  

c. Percy thinks Gabe is a freeloader 
and slacker. 

d. Percy thinks Gabe is really a dog 
in disguise. 

 
 
 
 
 
 
 
 
 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 
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III. After reading chapter three, describe a character trait that would 

describe both Percy and Gabe. Use relevant evidence from the 
text to support your answer. (RL4.3) 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

________________________ 

 
 
 
 
 
 
 
 
Answer Key: Reading Test Comparing & Contrasting (Exploring 
the Northwest & Ch. 3 Percy Jackson) 
22 Total Points 

1. c 
2. b 
3. d 
4. a 
5. b 
6. d 
7. c 
8. b 

Justify Answer (1 pt.) 
9. d 
10. b 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 
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11. b 
12. c 

 
I. 
Score  Description 

3 The student’s response is complete. It 
 describes a reasonable character trait that Christopher Columbus and Jacques 

Cartier have in common (1 point) 
        AND 

 cites relevant and specific evidence from BOTH texts to support the answer (2 
points) 

2 The student’s response is partial. It only includes 2 of the following:  
 describes a character trait that Christopher Columbus and Jacques Cartier have 

in common  
 does not include a reasonable character trait that they both have in common 
 cites relevant and specific evidence from BOTH texts  
 cites relevant and specific evidence from only one text   

 
1 The student’s response is minimal. It includes only one of the following:  

 describes a character trait that Christopher Columbus and Jacques Cartier have 
in common  

 does not include a reasonable character trait that they both have in common 
 cites relevant and specific evidence from BOTH texts  
 cites relevant and specific evidence from only one text   

OR 
 demonstrates a limited awareness.  

0 The student’s response is incorrect, irrelevant to the skill/concept being measured, too brief 
to evaluate, or blank. 

 
 
II. bdca 

Score Description 
4 The student places all 4 events in the correct location on the timeline. 
3 The student places 3 events in the correct location on the timeline. 
2 The student places 2 events in the correct location on the timeline. 
1 The student places 1 event in the correct location on the timeline. 
0 The student places no events in the correct location on the timeline. 

 
III.  
Score  Description 

2 The student’s response is complete. It 
 describes a character trait that Percy and Gabe have in common 

        AND 
 cites relevant and specific evidence from the text to support the answer   

1 The student’s response is partial. It 
 describes a character trait that Percy and Gabe have in common  

OR 
 cites relevant and specific evidence from the text to support the answer   

OR 
 demonstrates a limited awareness, and/or may contain errors.  

0 The student’s response is incorrect, irrelevant to the skill/concept being measured, too brief 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 
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to evaluate, or blank. 

 
 



Student Teaching 
Assessment Plan 
 
Name: Alaina Kent 
 
Grade level: 2nd   
 
Date of Pretest: 10/28/13 Date of Posttest: 11/4/13 
 
Subject assessed: Math 
 
 
Pre/Posttest Assessment 
 
Objectives: Format of 

Assessment: 
1. TSWBAT understand that three digits of a three-digit number 

represent amounts of hundreds, tens and ones. 
Show Work 

2. TSWBAT count within 1000 by skip counting. Show Work 
3. TSWBAT read and write numbers to 1000 using base-ten 

numerals, number names and expanded form. 
Show Work and 
Matching 

 
 

The assessment specifically addresses how the student understands 
three digit numbers by having them write the value of the money 
shown. The assessment specifically addresses how the student skip 
counts within 1000 by having them show two different to make 
$142 using $1, $10 and $100. The assessment specifically 
addresses how the students read and write numbers using number 
names and expanded form.  I chose those questions to assess the 
learning objectives because it allows them to show their work and 
gives them a chance to choose one of the many strategies we used 
in class to solve the problem. The students are to follow the 
direction on the test and I made sure they understood these 
instructions by reading them aloud. The minimum level of 
acceptable student performance was not missing more than 3.5 out 
of the 4. For students that were struggling with the questions I 
went and read it aloud to them one on one and tried to help them 
best I could.



Analyzing the Results:  Used to show the learning gain made by each student from pre- to post- assessment 

 Objectives Met  Comments 

 Student Pretest 
Grade 

Posttest 
Grade 

+/- 1 2 3  
 

Pre Post Pre Post Pre Post

1.  Madison 0/4 2/4 + N Y N Y N N Has difficulty reading directions 

2.  A’ljyne 3/4 4/4 + Y Y N Y Y Y  

3.  Kyrie 1/4 3.5/4 + Y Y N N N Y Has difficulty reading directions 

4.  Ma’at 4/4 4/4 + Y Y Y Y Y Y  

5.  Kentrell 0/4 1/4 + N N N Y N N Has difficulty reading directions 

6.  David 3.5/4 4/4 + N Y Y Y Y Y  

7.  Breanna 1.5/4 4/4 + N Y N Y Y Y  

8.  Deldrick 3/4 4/4 + N Y Y Y Y Y  

9.  Leah 1.5/4 3.5/4 + Y Y N N N Y Did not follow directions 

10.  Wesley 1.5/4 2.5/4 + Y Y N Y N N Did not follow directions 

11.  Mason 3/4 4/4 + N Y Y Y Y Y  

12.  Emily 3/4 4/4 + Y Y Y Y N Y  

13.  Johsua 2.5/4 4/4 + N Y Y Y N Y  

14.  Logan 3/4 4/4 + N Y Y Y Y Y  

15.  Gabriela 0/4 3/4 + N Y N Y N N Has difficulty reading directions 

16.  Anna 3/4 3.5/4 + Y Y N N Y Y Did not follow directions 

17.  Alivia 1.5/4 3.5/4 + N N Y Y Y Y Was working too fast 

18.  Elijah 4/4 4/4 + Y Y Y Y Y Y  

19.  Hudson 4/4 4/4 + Y Y Y Y Y Y  

20.  Avery 4/4 4/4 + Y Y Y Y Y Y  



Reflecting on the Impact of Instruction 
 

1. How many students accomplished all of the objectives you established with the body of 
instruction? What percentage of students did not meet all objectives? What factors contributed 
to their success/failure? 
 
12 out of the 20 students, which is 60 % of students met all objectives. 
40 % of students did not meet all objectives. 
All students did not improve because some of our students aren’t on a 2nd grade level at this 
time, they are still on a 1st grade level. They are attending intervention to improve. I did read 
the directions, but if they weren’t paying attention they missed it. I did try and help them the 
best that I could without giving them the answers.

 
2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial 

gains in knowledge and skills defined in the objective? Were there students who demonstrated 
very little gain or negative gain (regression) from pre-assessment to post-assessment? 
 
Yes the students who were unsuccessful in meeting all objectives did demonstrate substantial 
gains in knowledge and skills defined in the objective. 15% of the students made very little 
gain from the pretest to posttest. 

 
3. Describe the circumstances/conditions that contributed to the poor achievement of students 

who did not meet the objectives or make substantial gains. 
 
The circumstances/conditions that contributed to the poor achievement of the students that 
did not meet the objectives or make substantial gains are that the students are not on a 2nd 
grade level and cannot read the directions on their own. Knowing this I read them aloud and 
try and help the best that I can, but if they are not paying attention or listening then they 
will miss the instructions. 

 
4. Since the conclusion of the unit and/or lesson, what have you done to help students who did 

not accomplish/master the objectives to improve their learning in these areas? 
 
At the conclusion of the lesson I saw that some students needed one on one help with the 
concept so I pulled small groups to work on the concept with them. They seemed to do so 
much better with one on one help and grasped the concept wonderfully. I also gave them 
practice problems to take home and practice. This really helped them and now they have 
mastered the concept. 

 
5. What impact will the information gained from your reflection about you students’ performance 

have on future lessons?  Describe the adjustments you will make in your instruction. 
 
I have gained much knowledge from this reflection. It has shown me that by teaching 
different ways for the students to grasp the objective helps them improve their ability to 
learn the information. Most of my students improved on their scores because of all of the 
different activities I provided for them to practice their skip counting, and representing 
amounts of hundreds, tens and ones and also making numbers different ways like expanded 
form, numeral form and number name. Having hands on and engaging activities helps the 
students better understand what they need to learn. 

   
 



Name: _____________________________  Date: ____________________  #: _______  
 

Pre/Post-Assessment 

 

1. Write the total value of the money shown below in numeral and expanded form. 

 

    Numeral form _____________________ 

    Expanded form _____________________ 

 

2. What is the value of 3 ten dollar bills and 9 one dollar bills?  ________________ 

 

 

 

3. Draw money to show 2 different ways to make $142, using only $1, $10, and $100 bills.   

  

 

4.  Match to show the equivalent value. 

 

           10 ones                                    1 hundred 

 

            10 tens                                   1 thousand 

 

            10 hundreds                           1 ten 

$100 

$100 

$100 $10 

$10 

$10 

$10 

$10 

$1 

$1 

$1 

$1 

$1 

$1 
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Assessment Chart: 
 

Assessment Type Learning Objectives Assessment Format 
Pretest 1. TSWBAT identify the 

    negative words in a  
    sentence (Knowledge) 
2. TSWBAT differentiate  
    between positive and  
    negative words to formulate 
    a grammatically correct 
    sentence (Analysis) 
3. TSWBAT revise a double  
    negative sentence so it is  
    positive (Synthesis) 

● Paper/pencil test 
    ● 18 questions total 
    ● 12 authentic responses 
        (short answer) 
    ● Six multiple choice 

Posttest 1. TSWBAT identify the 
    negative words in a  
    sentence (Knowledge) 
2. TSWBAT differentiate  
    between positive and  
    negative words to formulate 
    a grammatically correct 
    sentence (Analysis) 
3. TSWBAT revise a double  
    negative sentence so it is  
    positive (Synthesis) 

● Paper/Pencil test 
    ● 18 questions total 
    ● 12 authentic responses 
        (short answer) 
    ● Six multiple choice 

 
Narrative Descriptions: 
 
 I administered these assessments to a fifth grade English/Language Arts class. The 

purpose of the pre-assessment was to measure the students’ prior knowledge on double 

negatives. I chose to study double negatives as part of the Common Core State Standard, L.5.3.b. 

– “use knowledge of language and its conventions when writing, speaking, reading or listening: 

compare and contrast the varieties of English (e.g. dialects and registers).” This correlated well 

with the over-arching unit we were currently working on. The students were reading the book 

Bud, Not Buddy. Throughout the novel, the main character, Bud, speaks frequently with double 

negatives. Thus, the week-long language unit focused on the grammatically correct way to 

speak/write without double negatives and further probed into Bud’s cultural dialect in the story. 
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 The students took the pretest on a Monday. Over the next three days, the students 

completed activities and assignments to build their knowledge. The tasks included daily 

bellringer practice, homework, task cards, matching games and peer editing/revising. The 

activities appealed to multiple learning styles and were differentiated according to the difficulty 

of each daily skill. The informal assessments allowed the students to move from simple to more 

complex tasks, as they explored and extended the content learned and consistently spiraled in the 

objectives needed to master the post-assessment. Each day began with a brief whole group 

discussion. Then, students had the opportunity to work with their peers or independently to 

reiterate the skill. I monitored progress through observation, marker board practice and through 

“thumbs up” “thumbs down” questioning.  

 I administered the post-assessment on a Friday to measure the learning/growth that took 

place following the pre-assessment. As aforementioned, the pre and posttests measured prior 

knowledge and growth for the learners, respectively. The students completed a traditional 

paper/pencil test which included both short answer and multiple choice questions. For this 

particular skill, I found it was most important to give the students freedom to convey their 

knowledge. Therefore, throughout the week I slowly reduced the scaffolding and modeling 

within my procedures, shifting the accountability to the students. This forced the students to 

work closely with their peers to productively struggle through questions, and I stepped in to 

facilitate when necessary.  

 I delivered each assessment with explicit and clear instructions. Students felt comfortable 

asking questions and I provided extra assistance and re-teaching when needed. I made sure each 

set of directions was clear and even underlined/bolded important aspects to attract the students’ 
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attention.  All of the questions on the pre and posttests had clearly stated point values and 

criteria.  

 I set the minimum level of acceptable student performance at 80%. For students to meet 

the learning objective on their pre/posttests, they needed to obtain a score of at least 15 out of 18 

points. The test was split into three specific sections, each aligned with a specific objective. 

Students could only miss one of the six questions from each section to attain the 80% mark. 

Several of the students in my class receive 504 testing accommodations. I read the test questions 

orally to them and some received extra time at the end of class to complete their tests. 

 
Clean Copies: 
 
 Please see attached copies of the pre/post assessment and answer key. 

 
 

Charts and Graphs: 
 
 Please see attached copies of the students’ gains from pretest to posttest. 

 
Reflecting on the Impact of Instruction: 
 

1. How many students accomplished all of the objectives you established for this body 
of instruction? What % of students did not meet all objectives? What factors 
contributed to their success/failure? 

 
As previously stated, I established a score of 80% or above on the posttest as meeting the 

objectives for this body of instruction. I administered the pre and posttest to 32 students. Of those 

32 students, 30 students reached that benchmark. That number calculates into 94% of the class 

successfully meeting the objectives. Moreover, 19 students made a perfect score. The entire class 

mastered the first objective, all but one student (94%) mastered the third objective and 25 

students (68%) met the third objective. The two students who scored below 80% on the posttest 
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both met objectives one and two, but missed four of the six questions aligned with objective 

three; thus, failing to reach the goal. I believe many factors contributed to the widespread success 

and gains on the posttest. I incorporated a variety of hands on activities and teaching strategies 

throughout the week to appeal to different learning styles. I modeled instruction daily, looked for 

multiple ways to assess student comprehension and asked higher order thinking questions to 

make each assignment relevant to Bud, Not Buddy and/or the students’ daily lives. I believe the 

strong posttest results support the notion that my daily activities were properly aligned with my 

objectives and assessments. Despite my effort to reach every student in different ways, there 

were some obstacles. When looking at the two students who failed to meet the goal, there are 

several factors to consider. The students sit at the same table, are frequently late to class, often 

miss homework assignments and are typically slower to pick up on the focused skills. I believe 

they could have done better if the skill had been stretched out over a longer period of time. 

 
2. Did those students who were unsuccessful in meeting all objectives demonstrate 

substantial gains in knowledge and skills as defined in the objectives? Were there 
students who demonstrated very little gain or negative gain (regression) from pre-
assessment to post-assessment? 

 
All of the students showed gain, even those who did not reach the 80% mark. The two students 

who did not reach the learning goal both increased their overall scores by 16%. One student 

showed a 78% gain from pretest to posttest. Her score went from a 4/18 to an 18/18. Three 

students barely passed the 80% threshold, earning an 83% on their exams. Six students already 

met the objective on the pretest, one student even made a perfect score. Since these students were 

significantly ahead of their classmates, I made them “peer tutors” throughout the week. After our 

whole group discussions, those students worked at each table in the classroom. I think the 

leadership roles gave them a lot of pride and they were extremely excited to help teach their 
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friends. All six of those students raised their posttest scores to 100%. Overall, the class average 

following the pretest was 11/18, which equates to a 61%, an F. Following the posttest, the class 

mean was a 17/18, or a 94%, an A. I was significantly pleased with the results. 

 
3. Describe the circumstances/conditions that contributed to the poor achievement of 

students who did not meet the objectives or make substantial gains. 
 
After analyzing the results from the pretest, it was evident the students needed a lot of practice 

with double negatives, especially with tasks aligned with my assessment plan’s second and third 

objectives. Looking at the posttest data, all but 10 of the students showed a learning gain of at 

least 20%, and of those 10 students, six of them achieved the 80% threshold on the pretest; 

therefore, they could not improve more than 20%.  Seven students still did not master the third 

objective, but that number was a large improvement from the 28 who had not mastered the skill 

following the first assessment. As aforementioned, the two students who did not meet the 

learning objectives still showed improvements on their posttest scores. I attribute their poor 

achievement to less individual instruction and the fast pace of the lesson. These students also sit 

across from each other in class, and are often talking and off task. I was actually surprised these 

students did so poorly on the specific part of the test because they had consistently answered 

similar questions correctly throughout the week and during a review game just minutes before 

the test began. I think a combination of not reading the directions properly or perhaps rushing 

through the examination played an additional factor in some of their errors.  

  
4. Since the conclusion of the unit and/or lesson, what have you done to help students 

who did not accomplish/master the objectives to improve their learning in these 
areas? 

 
I have not had much time to work with the students since the conclusion of the assessment unit.  
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When I do return, I will hand back the tests to the students so they can look over their tests 

individually. I believe it’s very important for students to reflect upon their work so they can 

avoid the same mistakes in the future. In my opinion, it’s much more effective/powerful for a 

student to understand where he/she went wrong, instead of the teacher just saying so. Although I 

cannot dedicate another full week of language instruction to double negatives, the skill will be 

spiraled into future activities. These tasks can include daily bellringers, homework assignments, 

student centers and writing assignments. Additionally, the students have an upcoming project to 

end the unit on Bud, Not Buddy. The project requires the students to write an interview to Bud 

and also share his responses. Therefore, the students will need to “talk like Bud” at certain 

points, requiring them to differentiate between the appropriate times to speak/write correctly, and 

the time to speak/write in Bud’s dialect. The past double negative lessons served as a semi 

introduction to this larger assignment. I believe this project based learning activity will really 

help the students pull all of the pieces we discussed daily together. Building these connections 

will help them create a greater understanding of the topic. 

 
5. What impact will the information gained from your reflection about your students’ 

performance have on future lessons? Describe the adjustments you will make in 
your instruction. 

 
The analysis of the scores supports my teaching strategies as effective and adequate. However, I 

am aware that while these methods of teaching and learning worked for this particular group of 

students, they might not yield the same results for another group. While it is so important to be 

aware of your students’ prior content knowledge, experience has taught me that weekly pre and 

posttests are not always realistic. In the future, I will search for different ways to assess my 

students’ knowledge to help form the foundation of the lesson or unit. I believe tools such as 

advance organizers, KWL charts or inquiry tasks can provide just as much information without 
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taking away class time for a test. When particular students do not meet objectives, I will take the 

time to provide further, individualized instruction until that student has reached the mastery 

benchmark. Through professional development seminars, I have learned a lot about formulating 

the proper questions. I think questioning is essential in getting the knowledge you need from 

your students so they can reach the learning goal. I will continue to elicit students’ higher order 

thinking skills and find ways to make topics more relevant to their individual lives. The more 

applicable an assignment is, the more interested a student will be, and the success rate will also 

likely increase. Finally, I will practice a backwards design when formulating instruction. 

Although it takes more planning ahead of time, creating an assessment first helps ensure all daily 

activities will align with what will be tested at the end of that instruction. I believe it creates a 

more equitable learning environment for students, helps teachers stay on track with what needs 

to be included in lessons and eliminates any surprises or misleading questions that may occur 

unintentionally.   
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Attachments: Pre/Posttest                    

 
Name: ______________________  Class: ______________________ 
 
Directions: Rewrite the sentence so it only includes one negative word. (1 point each) 
 

1. Why can’t we sail nowhere today? 
 _________________________________________________________ 
  

2. Isn’t no one going to the playground? 
          _________________________________________________________ 
 

3. Matthew has never said nothing about his favorite food. 
 ___________________________________________________________ 
 

4. She didn’t have barely any treats for her dog. 
 ___________________________________________________________ 
 

5. I couldn’t hardly wait to leave town for our vacation. 
 ___________________________________________________________ 
 

6. There ain’t nothing wrong with asking for help. 
 ___________________________________________________________ 
 
Directions: Circle the correct word for each sentence so it does not include a double 
negative. (1 point each) 
 

7. We did not meet (nobody, anybody) at Jane’s party. 
 

8. I could not find my purse (nowhere, anywhere). 
 

9. The wind was so strong I (could, could not) hardly stand. 
 

10. My little sister (cannot, can) hardly walk yet.  
 

11. The hole in his shirt (was, was not) barely noticeable.  
 

12. We (could, could not) see nothing through the dense fog. 
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Attachments: Pre/Posttest                    
 

Directions: Rewrite the sentence so it is positive and does not include any negative 
words. (1 point each) 
 

13.  Mom never cooks nothing exciting for dinner.  
 ___________________________________________________________ 
 

14. William couldn’t barely wait for his birthday party.  
 ___________________________________________________________ 
 

15. When I went shopping, I didn’t buy no new car. 
 ___________________________________________________________ 
 

16. After she cut her hair, you couldn’t scarcely recognize her. 
 ___________________________________________________________ 
  

17. According to Mrs. Amos, Todd never does nothing wrong. 
 ___________________________________________________________ 
 

18. There wasn’t no reason to study for the test because I already knew 
everything. 

 ___________________________________________________________ 
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Attachments: Pre/Posttest Answer Key                  

 
Name: ______________________  Class: ______________________ 
 
Directions: Rewrite the sentence so it only includes one negative word. (1 point each) 
 

1. Why can’t we sail nowhere today? 
   Why can’t we sail anywhere today?   
 

2. Isn’t no one going to the playground? 
  Isn’t anyone going to the playground? 
 

3. Matthew has never said nothing about his favorite food. 
  Matthew hasn’t said anything about his favorite food. 
 

4. She didn’t have barely any treats for her dog. 
  She barely had any treats for her dog. 
 

5. I couldn’t hardly wait to leave town for our vacation. 
  I could hardly wait to leave town for our vacation. 
 

6. There ain’t nothing wrong with asking for help. 
  There isn’t anything wrong with asking for help. 
 
Directions: Circle the correct word for each sentence so it does not include a double 
negative. (1 point each) 
 

7. We did not meet (nobody, anybody) at Jane’s party. 
 

8. I could not find my purse (nowhere, anywhere). 
 

9. The wind was so strong I (could, could not) hardly stand. 
 

10. My little sister (cannot, can) hardly walk yet.  
 

11. The hole in his shirt (was, was not) barely noticeable.  
 

12. We (could, could not) see nothing through the dense fog. 



DOUBLE NEGATIVES ASSESSMENT PLAN  12 

Attachments: Pre/Posttest Answer Key                  
 

Directions: Rewrite the sentence so it is positive and does not include any negative 
words. (1 point each) 
 

13.  Mom never cooks nothing exciting for dinner.  
  Mom always cooks something exciting for dinner. 
 

14. William couldn’t barely wait for his birthday party.  
  William could wait for his birthday party. 
 

15. When I went shopping, I didn’t buy no new car. 
  When I went shopping, I bought a new car. 
 

16. After she cut her hair, you couldn’t scarcely recognize her. 
  After she cut her hair, you could still recognize her. 
 

17. According to Mrs. Amos, Todd never does nothing wrong. 
  According to Mrs. Amos, Todd does everything right. 
 

18. There wasn’t no reason to study for the test because I already knew 
everything. 

  There was a reason to study for the test, even though I already knew  
   everything. 
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Attachments: Pre/Posttest Results  
 

Student Gains from Pretest to Posttest 

Name  Pretest  %  Posttest  % 
Points 
Gain  % Gain 

Pre Obj 
Met  Post Obj Met  Comments 

Andrea  8/18  44%  18/18  100%  10  56%  None  All  Perfect 
Paola  12/18  67%  18/18  100%  6  33%  1  All  Perfect 
Angie  8/18  44%  18/18  100%  10  56%  1  All  Perfect 
Brooke  10/18  56%  18/18  100%  8  44%  1  All  Perfect 
Braden  17/18  94%  18/18  100%  1  6%  All  All  2nd smallest gain 
Benjamin  12/18  67%  18/18  100%  6  33%  1 and 2  All  Perfect 
Sarah  9/18  50%  18/18  100%  9  50%  None  All  Perfect 
Troy  15/18  83%  18/18  100%  3  17%  All  All  Perfect 

Azucena  11/18  61%  17/18  94%  6  33%  1 and 2  All  Close 

Lucien  9/18  50%  16/18  89%  7  39%  1  All 
Doesn't do 
homework 

Christian  9/18  50%  16/18  89%  7  39%  1  1 and 3 
Doesn't do 
homework 

Jonathan  11/18  61%  15/18  83%  4  22%  1 and 2  1 and 2  Talkative 
Jas'Mon  12/18  67%  15/18  83%  3  17%  1 and 2  1 and 2  New student 
Karina  11/18  61%  18/18  100%  7  39%  1 and 2  All  Perfect 
Sean  18/18  100%  18/18  100%  0  0%  All  All  No gain ‐ perfect 
Nia  12/18  67%  16/18  89%  4  11%  1 and 2  1 and 2  Struggles in writing 
Teira  5/18  28%  18/18  100%  13  72%  None  All  2nd biggest gain 
Nick  8/18  44%  15/18  83%  7  39%  2  1 and 2  Talkative 

Veronica  10/18  56%  13/18  72%  3  16%  1 and 2  1 and 2  Did not meet 80% 
Alexandra  12/18  67%  18/18  100%  6  33%  1 and 2  All  Perfect 
Arianna  14/18  78%  18/18  100%  4  22%  1 and 2  All  Perfect 
Evelyn  10/18  56%  14/18  72%  4  16%  1 and 2  1 and 2  Did not meet 80% 
Areej  7/18  39%  17/18  94%  10  55%  None  All  Close 
Kaitlyn  16/18  89%  18/18  100%  2  11%  1 and 2  All  Perfect 

Devin  15/18  83%  16/18  89%  1  6%  1 and 2  1 and 2 
Doesn't apply 

himself 
Dylan  12/18  67%  18/18  100%  6  33%  1 and 2  All  Perfect ‐ works hard 
Lance  8/18  44%  18/18  100%  10  56%  1  All  Perfect 
Delaney  4/18  22%  18/18  100%  14  78%  None  All  Biggest gain 
Shamiya  6/18  33%  18/18  100%  12  67%  None  All  Perfect 
Roseline  12/18  67%  18/18  100%  6  33%  1 and 2  All  Perfect 
Leah  17/18  94%  18/18  100%  1  6%  All  All  Perfect 

Jasmine  12/18  67%  18/18  100%  6  33%  1 and 2  All  Perfect 
                 



Chester DeLee 

Student Teaching Assessment Plan 

  9th  Grade 
 
Instructions: 
 

The objective of the unit is to teach the students how to dribble, which is essential in order to effectively play the game 
of basketball. The teacher will focus on ball handling for this assessment.  The first basic skill that will be assessed is 
dribbling standing still and on the move.  The teacher will next go into more complex skills such as dribbling at a full 
sprint, between legs, and behind the back.  Finally the students will be taught how to protect the ball using your body 
as a shield, both in the post and on the perimeter.  After all of the individual lessons have been taught, and the 
students’ pre-assessments on dribbling have been completed, we will play games at the end of the lesson where the 
students’ post-assessments will completed. Special needs students will be able to use two hands if needed and be able 
to go at a slower pace when dribbling. The game will be modified to where every student must touch the ball and 
dribble before a shot can be taken.   

 
The Scale is:  1-Has not developed or used this skill in this lesson 

   (Does not meet minimal expectations for indicator/standard) 
   2- Beginning to incorporate skill 
   (Approaching expectations) 
   3- Uses skill appropriately and competently 
   (Meets expectations) 
   4- Uses skill consistently with a high degree of competence 
   (Exceeds expectations) 

 
Psychomotor 

1‐M‐3.1 Perform hand and foot dribbles while preventing an opponent from stealing the ball. 

Assessment:	Teacher	Observation	using	a	Qualitative	Analytic	Rubric	to	evaluate	the	students’	academic	and	physical	
growth.	

4	 Dribbles	while	running	full	speed	and	handles	ball	excellent.		Rarely	turns	ball	over	and	
can	perform	all	different	types	of	dribbling	(cross	over,	between	legs,	behind	back,	full	
sprint)	

3	 Dribbles	at	a	moderate	speed	and	handles	ball	fairly	well.		Sometimes	turns	the	ball	over	
and	can	perform	two	of	the	dribble	types	adequately.	

2	 Dribbles	well,	but	only	when	walking.		Turns	the	ball	over	when	trying	to	run	and	dribble	
almost	every	time.		Can	only	perform	the	basic	style	of	dribbling.	

1	 Can	only	dribble	ball	well	when	standing	in	place.	Turns	the	ball	over	when	trying	to	walk	
and	can	only	perform	the	basic	dribble	while	standing	still.	

	

	



	

	

Students Pre 
Assessment 

  Objective Comment 

Yes No   

 1. Michael Ard  2    X 

 Not much sports 
background. Can’t 
dribble and look up. 

 2.Ashton Bastedo  2    X 
 Poor hand-eye 
coordination.  

 3. R. Bowman  1    X  Not much effort. 

 4. J. Davis  3  X   
 Competitive. Willing to 
work. 

 5. D. Hadden  2   X  

 Tries hard.  On the 
verge of basic 
competence. 

 6. S. Jones  4  X   
 Mastery.  Outperforms 
most of the class. 

 7. J. Loubiere  3  X   
 Very involved and good 
hand-eye coordination.  

 8. B. Owens  2    X 
 Could be better with 
attitude improvement. 

 9. T. Robinson  4  X   
 Mastery.  Same level as 
Jones.  Works everyday. 

 10. A. Tarver  1    X 

 Physical makeup is a 
real disadvantage.  
Extremely involved. 

 11. K.J. Walker  2    X 

 Orthopedic impairment. 
On the fence of 
competence.  

	

	

	

	

	



	

	

	

Students Post 
Assessment 

  Objective Comment 
Yes No   

 1. Michael Ard  3  X   
 Individual drills 
improved skills. 

 2.Ashton Bastedo  3  X   

 Very improved. 
Dribbling between legs 
competently. 

 3. R. Bowman  2    X 

 Skills improved. Had the 
potential to improve 
more but very shy and 
stayed to himself. 

 4. J. Davis  3  X   

Worked hard, improved 
skills, but not quite 
enough for the 4th level. 

 5. D. Hadden  3  X  

 His willingness and 
effort enabled him to 
meet objective. 

 6. S. Jones  4  X   

 Very little improvement.  
However, was already at 
an extremely high skill 
level. Best in class.  

 7. J. Loubiere  3  X   

 Minimal improvement in 
skills.  Very positive and 
willing attitude. 

 8. B. Owens  4  X   

 Most Improved.  Had a 
good skill set, but 
needed attitude 
improvement.  Moved to 
fourth level because of 
hard work. 

 9. T. Robinson  4  X   

 Minimal improvement, 
however, already at a 
high level. Enjoys class. 
Pushes others. 

 10. A. Tarver  2  X  X 

 Improved skills.  
Physical makeup really 
inhibited him. Was not 
able to reach objective.   

 11. K.J. Walker  3  X   

 Does not let his 
orthopedic impairment 
affect him anymore.  
Extremely proud of 
improvement. 

	



	

	

	

              
               
              

Students 
Pre 

Assessmen
t 

Post 
Assessmen

t 

Gain 
+ or - 

  Objective Comment 

Ye
s No Ye

s No   

 1. M. Ard  2  3  +1   X   X   

 Improved overall in 
unit.  Good attitude and 
cooperative. 

 2. A. Bastedo  2  3  +1    X  X   

 Basic skills improved. 
Lower body technique 
improved. 

 3. R. Bowman  1  2  +1    X   X 

 Has potential.  Very shy 
which kept him distant 
and from reaching 
potential.  Tired to 
involve him. 

  4. J. Davis  3  3  +0  X    X   

 Almost improved 
enough to mastery level. 
Little slow between the 
legs. 

 5. D. Hadden  2  3  +1   X  X   

 Not as skilled but 
worked hard throughout 
the lesson and improved. 

 6. S. Jones  4  4  +0  X    X   

 Improved minimally but 
was already at a very 
high skill set.  

  7. J. Loubiere  3  3 +0  X    X   

 Improved but had some 
trouble turning the ball 
over. 

  8. B. Owens  2  4  +2   X  X   

 Improved dramatically.  
Attitude was contributing 
factor. 

  9. T. Robinson  4  4  +0  X    X   

 Work minimized but skill 
set was so high his skills 
still improved. 



  10. A. Tarver  1  2  +1   X   X 

 Great attitude, tried 
hard.  Physical attributes 
held him back. 

  11. K.J. Walker  2  3  +1    X  X   

 Did not allow 
impairment to slow him 
at all.  Very proud of 
him. 

 
1. 82%	of	the	students	accomplished	the	objectives	I	established	for	the	students.		27%	excelled	to	the	highest	level	

possible	to	meet	all	objectives,	while	55%	of	the	students	met	all	of	the	objectives	at	a	basic	level	or	higher.	18%	
of	the	students	did	meet	all	of	the	objectives.		The	main	factors	contributing	to	not	meeting	objectives	were	
physical	makeup	and	personality.		The	main	reasons	for	success	were	natural	skill	set	and	good	attitude.	

2. The	students	that	did	not	meet	objectives	did	gain	substantial	knowledge	and	a	higher	skill	set.		However,	not	
enough	to	meet	the	objectives.		There	was	no	regression.		The	students	that	demonstrated	very	little	gain	were	
already	at	a	high	level	and	could	not	go	much	farther	in	terms	of	noticeable	improvement.				

3. There	were	two	main	circumstances	that	led	to	minimal	or	poor	achievement.		One	student	was	extremely	
overweight,	which	limited	him	to	the	skills	he	could	perform.		He	had	one	of	the	best	attitudes	in	class	and	gave	
extreme	efforts	that	led	him	to	gains.		However,	he	could	not	overcome	his	physical	attributes.		The	second	was	
the	personality	of	the	students.		There	was	one	student	in	particular	that	did	not	show	improvement	due	to	the	
fact	that	if	he	tried	his	best,	he	was	scared	he	would	still	fail.		He	was	a	great	student	and	extremely	cooperative,	
however,	he	was	shy	and	standoffish,	which	limited	his	improvement.			

4. Since	the	conclusion	of	the	unit,	I	have	made	an	extra	effort	to	congratulate	certain	students	when	they	excel	that	
may	have	a	low	self‐esteem.		I	have	also	focused	on	the	physical	fitness	that	is	performed	at	the	beginning	of	the	
class.		I	take	time	to	make	sure	each	and	every	student	improves	on	flexibility	and	fitness	everyday	as	much	as	
possible.			

5. I	can	recognize	one	major	thing	I	could	change	from	my	reflection.		I	need	to	concentrate	on	which	students	to	
pair	together.		For	example	if	there	is	a	student	that	doesn’t	always	pay	attention	or	give	his	best,	I	will	pair	him	
with	another	student	that	comes	to	class	everyday	with	a	positive	attitude	and	is	willing	to	work.		I	also	made	the	
mistake	a	couple	times	of	pairing	a	lower	skilled	student	with	a	higher	skilled	student.		The	higher	skilled	student	
became	bored	and	the	lower	skilled	student	was	discouraged.		Since,	I	have	corrected	that	area	of	my	teaching	
and	have	learned	to	assess	each	and	every	student	and	pair	them	by	their	needs.		

	

	

	

	

	

	

Keys	and	Scoring	Rubrics	



-Has not developed or used this skill in this lesson 
   (Does not meet minimal expectations for indicator/standard) 
   2- Beginning to incorporate skill 
   (Approaching expectations) 
   3- Uses skill appropriately and competently 
   (Meets expectations) 
   4- Uses skill consistently with a high degree of competence 
   (Exceeds expectations) 
	

4	 Dribbles	while	running	full	speed	and	handles	ball	excellent.		Rarely	turns	ball	over	and	
can	perform	all	different	types	of	dribbling	(cross	over,	between	legs,	behind	back,	full	
sprint)	

3	 Dribbles	at	a	moderate	speed	and	handles	ball	fairly	well.		Sometimes	turns	the	ball	over	
and	can	perform	two	of	the	dribble	types	adequately.	

2	 Dribbles	well,	but	only	when	walking.		Turns	the	ball	over	when	trying	to	run	and	dribble	
almost	every	time.		Can	only	perform	the	basic	style	of	dribbling.	

1	 Can	only	dribble	ball	well	when	standing	in	place.	Turns	the	ball	over	when	trying	to	walk	
and	can	only	perform	the	basic	dribble	while	standing	still.	
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