
ASSESSMENT	PLAN	
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2.		The	assessment	plan	that	is	shown	above	was	designed	to	assess	students’	
knowledge	of	practice	techniques	and	to	further	their	knowledge	in	that	area.		
During	the	lesson,	it	is	important	to	also	stress	the	importance	of	not	including	bad	
habits	in	practice	routines.		Learning	how	to	practice	properly,	and	with	good	
techniques	is	extremely	important	to	all	musicians,	especially	young	ones.		The	post‐
test	was	aimed	to	assess	how	much	the	students	learned	during	the	lesson.		I	chose	a	
short	answer/essay	test	so	that	the	students	could	not	only	identify	the	practice	
techniques,	but	provide	an	explanation	that	would	further	show	their	knowledge.		
The	instructions	on	the	assessment	are	very	easy,	and	did	not	give	the	students	any	
trouble.		Throughout	the	lesson,	I	asked	questions	to	encourage	higher	order	
thinking;	I	was	able	to	guide	the	students	toward	correct	answers	during	that	time,	
but	they	were	able	to	come	up	with	most	of	if	on	their	own.		The	minimum	level	
accepted	for	a	passing	grade	is	16	out	of	20	possible	points	on	the	posttest.		No	
adaptations	were	necessary	for	this	class,	but	had	there	have	been	a	necessity,	I	
would	have	read	the	instructions	aloud,	or	provided	a	multiple‐choice	test.			
	
	
	

Type of Assessments Learning Objectives Format of Assessment 

1. Pre	Assessment	 Assess	the	students’	
knowledge	prior	to	the	
lesson.	

Written	short	
answer/essay	test.	

2. Formative	Assessment	 1.	TSWBAT	evaluate	the	
difference	between	good	
and	poor	practice	habits.	
2.	TSWBAT	execute	5	
good	practice	techniques.	

Higher	Order	Thinking	
questions,	and	
observation	of	student	
participation.	

3. Post	Assessment	 Asses	the	students’	
knowledge	after	the	
lesson	as	been	taught.	

Written	short	
answer/essay	test.	

Analyzing	the	Results:		Used	to	show	the	learning	gain	made	by	each	student	from	pre‐	to	post‐	
assessment	

Students	
Pre	

Assessment	
Post		

Assessment	

Gain	
+	or	
‐	

Objectives	 Comments	
Yes	 No Yes	 No	 	

1. 
 Dominick 
Lala 2/20 20/20 +18  Yes    Yes         

2. 
 Cort 
Blackwell 1/20 20/20 +19  Yes    Yes         

Reprinted	from	Louisiana	Assistance	&	Assessment	
Program	         



Reflecting on the Impact of Instruction 
	
	

1. How	many	students	accomplished	all	of	the	objectives	you	established	for	this	
body	of	instruction?		What	%	of	students	did	not	meet	all	objectives?		What	
factors	contributed	to	their	success/failure?	
 Two	out	of	two	students	accomplished	the	objectives	established	for	the	

body	of	instruction.		Zero	percent	of	the	students	did	not	meet	all	objectives.		
The	lesson	that	I	taught	only	consisted	of	two	students.		The	small	class	
allowed	me	to	pay	attention	to	both	students	equally	and	answer	any	
answers	that	arose.		In	a	larger	class	setting,	it	would	have	been	more	
difficult	to	meet	all	of	the	students	needs.			

	
2. Did	those	students	who	were	unsuccessful	in	meeting	all	objectives	demonstrate	

substantial	gains	in	knowledge	and	skills	as	defined	in	the	objectives?		Were	
there	students	who	demonstrated	very	little	gain	or	negative	gain	(regression)	
from	pre‐assessment	to	post‐assessment?	
 All	of	the	students	met	both	objectives,	and	they	also	demonstrated	

substantial	gains	in	knowledge.		No	students	showed	negative	gain.		
	
3. Describe	the	circumstances/conditions	that	contributed	to	the	poor	achievement	

of	students	who	did	not	meet	the	objectives	or	make	substantial	gains.	
 There	were	no	students	that	did	not	meet	the	objectives.		However,	if	there	

had	been	some,	the	classroom	could	have	contributed	to	poor	achievement.		
Because	I	was	using	a	small	practice	room	for	my	lesson,	the	students	could	
have	found	the	small	environment	distracting.			

	
4. Since	the	conclusion	of	the	unit	and/or	lesson,	what	have	you	done	to	help	

students	who	did	not	accomplish/master	the	objectives	to	improve	their	
learning	in	these	areas?	
 There	were	no	students	that	did	not	meet	the	objectives.		If	there	had	been,	I	

would	have	spent	more	time	with	those	students	going	over	the	material	
until	they	had	a	better	handle	on	the	concepts.		

	
5. What	impact	will	the	information	gained	from	your	reflection	about	you	students’	
performance	have	on	future	lessons?		Describe	the	adjustments	you	will	make	in	
your	instruction.	
 It	is	always	important	to	cater	your	lesson	to	fit	your	students.		A	great	way	

to	know	if	that	is	happening	properly	is	to	ask	questions	during	the	lesson.		If	
the	students	are	not	getting	it,	then	adjustments	can	be	made.		I	need	to	add	
more	questions	during	the	lesson	to	help	gauge	student	understanding.		
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ASSESSMENT	PLAN	RUBRIC‐	Methods	courses	
	

The	scale	is:			 1	–	Has	not	developed	or	used	this	skill	
	 	 2	–	Is	beginning	to	incorporate	this	skill	
	 	 3	–	Uses	this	skill	appropriately	
	 	 4	–	Uses	this	skill	competently	with	frequency	

 5 – Uses this skill proficiently with consistency 

	

ASSESSMENT:  The teacher assesses student progress. 

1.	 Develops	well	constructed	assessment	
instruments/procedures/performances	

1	 2 3 4 5

2.	 Uses	appropriate	and	effective	assessment	technique(s)		 1	 2 3 4 5
3.	 Utilizes	a	variety	of	formal	and	informal	assessment	techniques	to	

monitor	student	learning	 1	 2 3 4 5
4.	 Consistently	monitors	ongoing	performance	of	students	 1	 2 3 4 5
5.	 Provides	timely	feedback	to	students	regarding	their	progress	 1	 2 3 4 5
6.	 Produces	evidence	of	student	academic	growth	under	his/her	

instruction	
1	 2 3 4 5

7.	 Interprets	and	utilizes	standardized/non‐standardized	test	results	 1	 2 3 4 5
	

ASSESSMENT	PLAN	RUBRIC‐	Student	Teaching/Internship	
	
The	scale	is:			 1	–	Has	not	developed	or	used	this	skill	
	 2	–	Is	beginning	to	incorporate	this	skill	
	 3	–	Uses	this	skill	appropriately	and	competently	
	 4	–	Uses	this	skill	consistently	with	a	high	degree	of	competence	and	
confidence	

  

ASSESSMENT:  The teacher assesses student progress. 

1.	 Develops	well	constructed	assessment	
instruments/procedures/performances	

1	 2 3	 4	

2.	 Uses	appropriate	and	effective	assessment	technique(s)		 1	 2 3	 4	
3.	 Produces	evidence	of	student	academic	growth	under	his/her	

instruction	
1	 2 3	 4	

4.	 Interprets	and	utilizes	standardized/non‐standardized	test	results	 1	 2 3	 4	
	
	

Comments:	
	
	
	
	
	



LESSON	PLAN	
I. Demographic	Header:	

	 ‐Rebecca	Harris	
	 	 ‐8th	grade	
	 	 ‐8th	Intermediate	Band‐How	to	Practice		
	 	 ‐50	minutes	
	

II. Objectives:	
1. TSWBAT evaluate the difference between good and poor practice habits. 
2. TSWBAT execute 5 good practice techniques. 

 
III. Standards/Benchmark:	

 -National Standard-Performing on instruments, alone and with other, a varied 
repertoire of music. 
 

IV. Students’	Prior	Knowledge:	
‐How	to	play	their	instrument	fairly	well.	
		

V. Introduction/Anticipatory	Set/Set	Induction/Focusing	Event	
Motivation/Engagement:	10	minutes	

-TSW answer a pretest naming 5 practice techniques.  
-TTW ask: Why is practicing important?  Why or why not?  Should you 
practice everyday?  Why or why not?  Do you practice everyday? Do you like 
practicing? Why or why not? 

	
VI. Procedures/Activities/Experiences/Concept	Development:		

30	minutes	
‐TTW	go	over	5	key	practicing	tips	and	procedures	for	productive	practicing.		
‐TTW	demonstrate	each	step	as	they	come	up	in	the	lesson	so	the	students	
will	have	a	visual.	
‐After	all	steps	are	demonstrated,	TSW	practice	each	of	the	techniques	
together.		

	
VII. Closure:	5	minutes	

-TTW ask the students what they have learned, and for some more possible 
practice techniques that they may already use in their practice times.  

		
VIII. Assessment/Evaluation:	

Informal:  
-Asking what they learned at the end of the lesson.  

	
IX. Materials	Needed	(Student	&	Teacher):	

Teacher: 
 -Ways of demonstrating practice techniques including: instrument, music, music 
stand, metronome, and tuner.  
Student: 



 -Instrument, tuner, music, music stand 
	

X. Resources/References:	
	 -no resources	

	
XI. Accommodations/Individual	Differences/Learners’	Needs:	

‐Variety	of	activities:	The	teacher	is	using	a	visual	demonstration	for	visual	
learners,	practicing	the	practice	techniques	individual	for	kinesthetic	
learners,	the	entire	lesson	will	be	appropriate	for	musical	learners.	
	

XII. Technology	
‐tuner	and	metronome	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



PRE‐TEST/POST‐TEST	
Test	
	
Name:______________________________	
	
List	and	explain	5	practice	tips	and	techniques.		
	
1._______________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	
	
2._______________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	
	
3._______________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	
	
4._______________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	
	
5._______________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________
_________________________________________________________________________________________________	

	
	
	
	
	



RUBRIC	

	
	

Good		
(2)	

Average	
(1)	

Below	Average	
(0)	

Listed	a	practice	
technique	discussed	in	the	

lesson	

Listed	a	practice	
technique	not	discussed	in	

class	

Did	not	list	a	practice	
technique	

Explanation	relates	to	the	
practice	technique	listed	

Explanation	does	not	
relate	to	the	practice	
technique	listed	

Did	not	give	an	
explanation	



ASSESSMENT PLAN 
1.  

 

 
2. Narrative: 
 

These assessments were chosen because they each assess the objectives 

independently but also work together to assess the objectives as a cohesive unit.  The pre-

test addresses the students’ prior knowledge regarding the Great Depression in regards to 

the content addressed in the chosen objectives.  The pre-test assesses what students know 

about the causes of the Great Depression, the impact on peoples’ lives, and the reform 

programs of the New Deal.  A pre-test was chosen to give me a clear picture of what my 

students knew before we began the unit.  This assessment would look exactly like the 

upcoming unit test with matching and multiple choice questions but will cover a more 

broad range of information while still covering the objectives.    The performance 

Type of Assessments Learning Objectives Format of Assessment 

1. Pre Assessment  Identify the 
characteristics of the 
Great Depression and 
the New Deal 

 Pre-Test/Quiz  
o Multiple Choice 

 

2. Formative Assessment  Analyze the causes and 
development of the 
Great Depression  

 Evaluate the reform 
programs of FDR’s 
New Deal 

 Higher order thinking 
discussion questions 
during lectures 

 Photo Analysis, 
Worksheets and journal 
entry 

 Great Depression 
Simulation Activity for 
20 points 

 New Deal Worksheets 
 Review Game 
 Ticket out the door 

during each closure 
3. Post Assessment  Demonstrate prior and 

newly gained 
knowledge in regards to 
the Great Depression 
and the New Deal 

 Unit Test for 60 points 
o Multiple Choice 
o Matching 
o Short Answer 



assessment directly addresses the objective regarding the Great Depressions’ impact on 

peoples’ lives.  During the performance assessment, the students will act out the part of 

an American living in 1928 when the Stock Market crashes.  The formative check 

activities evaluate the progress of the students throughout the unit.  Each activity 

measures progress individually.  Along with these activities, during each lesson the 

teacher will ask formative check questions to gauge the students’ understanding.  Finally, 

the unit test measures the objectives covering the whole of the unit lessons.  This 

assessment fully assesses the chosen learning objectives by asking questions of different 

formats; including multiple-choice and matching, covering all aspects of each objective.  

The instructions provided to students for each assessment are simple and clear.  In order 

to determine that my students have attained the required amount of information, I would 

require my students to achieve a minimum of 75% mastery.  This would be the minimum 

level of acceptable mastery because I consider this content somewhat easier than the 

content that precedes and follows it.  Much of the understanding needed for this subject 

matter is emotional and personal; students should be able to express their feelings and 

emotions regarding the material easily, therefore I feel my required level of 75% mastery 

is more than fair.  Accommodations for students with special needs are made in every 

aspect of teaching.  In my classroom I have one student with a physical disability which 

affects her ability to write.  She is able to circle choices on a multiple choice test and fill 

in letters for matching portions of a test.  For this student, I eliminated the short answer 

portion of her unit test and asked her to answer the questions verbally in private.  For the 

formative check assessments, she was allowed to write in bulleted answers rather than the 

required complete sentences.  I believe these assessments were both fair and accurate in 

reporting my students’ knowledge and growth. 



3. Clean Copy of Assessments (Pre and Post Test) 
 
 

PRE TEST 
The Great Depression and the New Deal 

 
Name_____________________       ______/_10____ 
 
 
For each of the following questions, circle the letter of the correct answer.  (1 point 
each) 
 

1. ______________ occurs when a bank or lender takes over ownership of a 

property from an owner who fails to pay mortgage payments. 

A. Foreclosure  B. Repossession  C. Buying on Margin      D. GNP 

 

2. The total number of goods and services produced in a country during a specific 

time is known as the _________________. 

A. GDP   B. GNP  C. Net Product   D. Output Product 

 

3. The day the stock market collapsed is known as _____________. 

A. Black Tuesday  B. Black Friday   C. Cyber Monday  D. Veteran’s 

Day 

 

4. All of the following were economic factors of the great depression but 

_________. 

A. Poor distribution of wealth    C. Credit 

B. Consumer spending dropped    D. buying on a margin 

 

5. All of the following were financial factors of the great depression but 

__________. 

A. Stock market rise      C. margin buying 

B. Hoover’s actions      D. speculation in stock increases 

6.  

 



 

This photograph illustrates the ____________ that the Great Depression caused 

Americans to feel. 

A. Despair         B. Fear       C. Helplessness  D. All of the above 

 

7. FDR’s New Deal provided ______________ for many Americans struggling with 

unemployment and sudden poverty. 

A. Direct Relief    B. Sympathy    C. Criticism    D. Prejudice 

8. A pension or regular payment for people aged 65 an older is called 

____________. 

A. Welfare    B. Social Security  C. retirement    D. subsidy 

 

9. Roosevelt’s plan for relief, reform and recovery was called the ____________. 

A. Square Deal  B. Fair Deal    C. New Deal  D. Forgotten Deal 

 

10. The following graph shows the __________________ of FDR’s presidency in 

regards to U.S. economy. 

 

 

 

 

 

 

 

 

A. Decline  B. Success  C. Criticism  D. Downfall 

 
UNIT TEST 
 
 
Name_________________________            Score             /   60       . 
 

Chapter 11 and 12 Unit Test 
  

Matching: Put the correct letter beside the term.  (5 questions, 2 points each). 
 

 

1. A bank or lender takes over ownership of a property for 

failure to make loan payments __________. 

  

A.  Hooverville 

B.  Foreclosure 

C.  Hobo 



2. The total number of goods and services produced in a 

country during a specific time __________. 

3. Radio programs where the President spoke to Americans in 

ordinary language and addressed their fears ____________. 

4. Wanderers who illegally rode trains looking for food and 

work in other towns/cities ____________. 

5. Shanty towns of evicted and foreclosed families _______. 

D.  Gross National Product 

E.  Fireside Chats 

 
Multiple Choice: Circle the correct response for each question.  (15 questions, 2 points 
each) 
 

 
 
1. At the height of the Great Depression, unemployment rates rose as high as…  

  
A. 33% 
B. 3 in 4 families 
C. 10% 
D. 25% 

 
2. What view did Hoover have during the 1932 election campaign that made him so unpopular?

  
A. He believed that Americans should be punished for over spending 
B. He felt the government should not interfere in the affairs of it citizens  
C. He thought healthcare should be free for all citizens 
D. He warned the country about the actions of Adolf Hitler 
 

3. This piece of legislation called for government officials to be sent to evaluate, correct, and 
even close banks as needed...  

A. Social Security Act 
B. Affordable Care Act  
C. Emergency Banking Act 
D. Sarbanes-Oxley Act 

 
4. What is the result of the implementation of the FDIC?  

A. Guaranteed the safety of a depositor's accounts up to $100,000 
B. Administers a national pension fund for retired persons, an unemployment system, and 

others in deemed to be in need. 
C. Provided jobs for young men. 
D. Created the National Labor Relations Board to protect the rights of organized labor to 

organize and collectively bargain with employers. 



 
5. The reformers and radicals criticized the New Deal because...    

A. It was a radical break from traditional American ideals. 
B. It gave new freedoms to business 
C. It did not do enough for older Americans 
D. FDR was not doing enough to curb the power of the nation's bankers and financial 

leaders. 
 

6. What did FDR's court packing plan involve?   
A. To add more justices to the Supreme Court in order to obtain favorable rulings 

regarding New Deal legislation that had been previously ruled unconstitutional.  
B. Paying voters to vote for the judges he chose for local and state office. 
C. Bribing a regular man to pretend to be the "forgotten man" during FDR's campaign. 
D. Loading as much of the White House's furniture into a storage facility for his 

retirement. 
 

7. The largest peace time job program in U.S. history was... 
A. CCC 
B. AAA 
C. NIRA 
D. WPA 
 

8. This recovery plan was the first plan that sought to address immediate problems with 
unemployment.  

A. CCC 
B. AAA 
C. NIRA 
D. FDIC 
 
 

9. This recovery program gave farmers subsidies to grow fewer crops...  
A. CCC 
B. AAA 
C. NIRA 
D. FDIC 

10. The following graph shows the _________ of FDR's presidency in regards to the U.S. 
economy.  

A. Decline     
B. Success  
C. Criticism  
D. Downfall 
 

	

	

	

	



11. The	graph	below	represents	FDR’s	idea	to	enact	a	_____________________	for	workers.	

 
 
 
 
 
 
 
 
 

 
A. Minimum Wage 
B. Social Security 
C. Retirement 
D. Wealth 
 

12. This photograph illustrates the ____________ that the Great Depression caused Americans to 
feel. 

  
A. Despair 
B. Fear 
C. Aspiration 
D. Excitement 

 
 
 
 
 
 
 
 

13. What was Father Charles Coughlin's criticism of the New Deal?  
A. It was a radical break from traditional American ideals. D 
B. It gave new freedoms to business 
C. It did not do enough for older Americans 
D. FDR was not doing enough to curb the power of the nation's bankers and 

financial leaders. 
 

14.   What were the 3 goals of the Hundred Days?   
A. Relief, Repression, Reform 
B. Revision, Relief, Reborn 
C. Relief, Recovery, Reform 
D. Received, Reworked, Recovery 

 
 
 
 
 



15.   The Dust Bowl was caused by…...?   
A. Careless agricultural practices 
B. Over spending on food 
C. Beach/shoreline erosion 
D. Bank closures 

 
16. One example of economic weakness in America right before the Great Depression 

is…  
A. Too many assets 
B. Consumers relied heavily on credit 
C. Stock prices were too high 
D. The Dust Bowl 

 
17.  The people that migrated from the Great Plains because of the Dust Bowl were 

called...?  
A. Hoboes 
B. Okies 
C. Hillbillies 
D. Munchkins 

 
18. FDR was part of the _______ Party.   

A. Bull Moose 
B. Republican 
C. Independent 
D. Democrat  
 

19.   "Not a single thin dime of concentrated, bloated, pompous wealth, massed in the 
hands of a few people, has been raked down to relieve the masses." 

    -  Huey Long in 1934 on the First New Deal of 1933 
 
This quote is an example of Huey P. Long's __________ with FDR and the New 
Deal.  

A. Satisfaction   
B. Support    
C. Criticism 
D. Optimism 

20. The first woman to serve in a prominent government position was....  
A. Eleanor Roosevelt 
B. Frances Perkins 
C. Marie Curie 
D. Dorthea Lange 

 
Short Answer: Answer the following questions using appropriate details and/or 
facts in complete sentences.  (2 questions, 5 points each) 
RUBRIC:  
0 pts: No answer given 
3 pts: Answer given is inaccurate in some way or not in complete sentences 
5 pts: Answer given is thoughtful and accurately written in complete sentences. 



1. Explain the causes and effects of the Great Depression; you should include the economic, 
political, and social aspects.   

 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

 
 

2. With accurate information and details, describe life in America during the Great 
Depression, what were some of the struggles people faced?  Be sure to include at least 3 
details and explain your answers fully. 

 
____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

 
 
 

 
 



Analyzing the Results:  Used to show the learning gain made by each student from pre- to post- assessment 

Students 
Pre 

Assessment
Post  

Assessment

Gain 
+ or 
- 

Objectives Comments 

Yes No Yes No  

1.  Addison, Colton 50 77 +  N Y          

2.  Andrews, Kieara 40 65 +  N  N         

3.  Besst, Anton 80 83 + Y  Y          

4.  Dixon, Jireh 90 85 - Y  Y          

5.  Gunter, Natalie 100 100 - Y  Y          

6.  Long Jr, Eric 70 75 + Y  Y          

7.  Hughes, Takeya 60 50 -  N  N         

8.  Myles, Gaylan 40 60 +  N Y          

9.  Parker, Tyler 70 87 + Y  Y          

10.  Puma, Jordan 80 88 + Y  Y          

11.  Ridgel, Stephanie 80 85 + Y  Y          

12.  Smith, Chelsea 90 90 - Y  Y          

13.  Smith, Matthew 100 97 - Y  Y          

14.  Watson, Brandon 80 90 + Y  Y          
15.  Wilson, Breanna 100 91 - Y  Y          
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Reflecting on the Impact of Instruction 
 
 

1. How many students accomplished all of the objectives you established for this body of 
instruction?  What % of students did not meet all objectives?  What factors contributed to 
their success/failure? 

 
 13 out of 15 = 87% 
 2 out of 15 = 13% 
 One student was absent two days due to sickness and did not come in for agreed upon 

times to make up the work.  The other student did not take the assignments and tests 
seriously because I am a college student; she explained this to me after our first meeting. 

 
2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial 

gains in knowledge and skills as defined in the objectives?  Were there students who 
demonstrated very little gain or negative gain (regression) from pre-assessment to post-
assessment? 

 
 One of the two girls that did not meet objectives did exhibit gains in knowledge and 

skills. 
 Most of the students that exhibited negative gain were students that scored well on the 

pre test and did not show a significant decrease.  I am confident they are very 
knowledgeable and skilled in the required objectives. 

 
3. Describe the circumstances/conditions that contributed to the poor achievement of students 

who did not meet the objectives or make substantial gains. 
 

 One of the students that did not perform well was sick for an extended period of time, 
ending at the beginning of the unit.  She missed the first two days.  I asked her to take the 
pre test her first day back but she did not come to make up the required work as we 
discussed and agreed upon.  She was not prepared for the unit test and snubbed my 
attempts to help her make up the work and notes even after I offered to make further 
accommodations for her.  

 
4. Since the conclusion of the unit and/or lesson, what have you done to help students who did 

not accomplish/master the objectives to improve their learning in these areas? 
 

 For the students that did not perform well or wanted to know more, I offered to sit with 
them at an agreed upon time in their classroom to discuss the content more and further 
help clear up any misconceptions.  Following the grading of the unit test, as I was 
handing them back to students, I privately and quickly discussed any misconceptions 
students had.   

 
 
 
 
 



 
5. What impact will the information gained from your reflection about you students’ 

performance have on future lessons?  Describe the adjustments you will make in your 
instruction. 

 
 I believe this unit was incredibly successful and lasting for my students.  I do not see a 

need for many changes to my lesson or assessments.  I surveyed my students following 
the unit test and learned that the area I need to improve upon the most is my notes for 
students; they are too wordy and long.  This would be the only change I would make to 
the lesson.  The students were enthusiastic about the activities and the content.  I am 
pleased with this unit.      

 
 
Reprinted from Louisiana Assistance & Assessment Program 



Questions to Guide in Assessment Plans and Analyzing the Results 
 

1. Were the pre- and post-assessment methods and instruments appropriate for measuring the 
knowledge and skills described in the objectives? 

 
2. Did the pre- and post-assessments measure the same knowledge and skills in the same way? 
 
3. Do the assessments adhere to the principles of good test and/or performance assessment 

construction? 
 

Note:  If only paper-pencil tests are used, consider only items listed under “Test.”  If only 
assignments/activities are used, consider only items listed under “Assignments/Activities.”  If 
both paper-pencil and performance assessments are used, both must be analyzed using the 
criteria established for each. 

Tests 

 Complete and clear directions for students 
 Unambiguous test items 
 Appropriate organization 
 Specifications of points awarded for each item 

 Assignments/Activities 

 Complete and clear directions for students 
 Specifications for scoring/grading 
 Specifications of conditions for performance 
 Specification of timeline(s) for completion 
 

4. Is it apparent that the teacher understands alignment, and is there evidence that there has been 
a genuine attempt to align these elements of the instructional process? 

 

5. Does the teacher report that a majority (more than 50 %) of the students met all objectives, 
and is this report consistent with the information on the “Analyzing the Results” chart? 

 

6. Did at least 80% of students not meeting all objectives make substantial gains from pre-
assessment to post-assessment? 

 

7. For each student who demonstrated little or no gain from pre-assessment to post-assessment, 
is there a plausible explanation of circumstances that may have impeded student learning? 

 

8. Does the teacher describe strategies he/she has used or has planned to use to help low 
achieving students accomplish the objectives of the work sample since its conclusion? 

 

 

 

 

 



Assessment  

 

Common Areas of Concern 

 
1. Some teachers fail to develop a plan for assessment that relates to the content or body of 

instruction that is being presented. 
 
2. Pre- and post-assessments are inconsistent with the demonstration of knowledge and/or skills 

called for in the objectives. 
 

3. For pre- and post-assessments to be valid, they must measure the same knowledge and skills 
in the same way.  For example, a multiple choice test item and an essay do not measure 
knowledge in the same ways.  An assignment to construct something and a descriptive essay 
do not measure knowledge in the same way nor do they measure the same skills. 

 
4. Performance assessments (projects, portfolios, performance tasks, etc.) require that students 

know exactly what to do, how to do it, and what the criteria and timelines for the 
performance will be.  These elements should be provided to students. 

 
5. Teachers may need assistance in the synthesis and reporting of data on Analyzing the 

Results.  The accurate reporting of this information influences the response to items 1 and 2, 
“Reflecting on the Impact of Instruction.” 

 
6. It is unlikely that all students in a class will accomplish all objectives established.  However, 

a substantial number (a majority) of students should meet the objectives.  If not, there is 
something wrong with a) content selection, b) objectives, c) instruction, or d) assessments.  
When a majority of students are unsuccessful accomplishing the objectives, the teacher 
should be able to explain instructional problems (content, objectives, instruction, 
assessments) that contributed to low achievement. 

 
7. Even if a number of students don’t accomplish all objectives, the vast majority (all but 3 or 4) 

should have made substantial gains in knowledge and skills.  If the majority of students do 
not make substantial gains in knowledge and skills, there are instructional problems that 
should be addressed. 
 
 

Note:  Substantial gains are defined as gains in knowledge and skills from pre-test to post-test that 
are large enough to be readily apparent and to demonstrate that the student has learned a lot, not a 
little.  Sometimes pre-assessments will reveal that some students have already mastered or nearly 
mastered the objectives and/or the content to be taught.  If a student already knows the content as the 
85% or greater level, he/she will not be able to demonstrate substantial gain.  The assessor should be 
aware that if several students demonstrate high levels of prior knowledge and skill, the teacher is 
expected to vary content (and probably instruction) for those students. 
 



 
ASSESSMENT PLAN RUBRIC- Methods courses 

 
The scale is:   1 – Has not developed or used this skill 
  2 – Is beginning to incorporate this skill 
  3 – Uses this skill appropriately 
  4 – Uses this skill competently with frequency 

 5 – Uses this skill proficiently with consistency 

 
 

ASSESSMENT:  The teacher assesses student progress. 

1. Develops well constructed assessment 
instruments/procedures/performances 

1 2 3 4 5

2. Uses appropriate and effective assessment technique(s)  1 2 3 4 5
3. Utilizes a variety of formal and informal assessment techniques to 

monitor student learning 1 2 3 4 5
4. Consistently monitors ongoing performance of students 1 2 3 4 5
5. Provides timely feedback to students regarding their progress 1 2 3 4 5
6. Produces evidence of student academic growth under his/her instruction 1 2 3 4 5
7. Interprets and utilizes standardized/non-standardized test results 1 2 3 4 5

 

 

 
 

ASSESSMENT PLAN RUBRIC- Student Teaching/Internship 
 
The scale is:   1 – Has not developed or used this skill 
 2 – Is beginning to incorporate this skill 
 3 – Uses this skill appropriately and competently 
 4 – Uses this skill consistently with a high degree of competence and confidence 

  

 

ASSESSMENT:  The teacher assesses student progress. 

1. Develops well constructed assessment 
instruments/procedures/performances 

1 2 3 4 

2. Uses appropriate and effective assessment technique(s)  1 2 3 4 
3. Produces evidence of student academic growth under his/her instruction 1 2 3 4 
4. Interprets and utilizes standardized/non-standardized test results 1 2 3 4 

 
 

Comments: 
 



 

 

 

 

 

 

 

 

 

 

 

 

Assessment Plan 

 

 

 

 

 

 

 

 

 

 

 

 

Andreina Colina 

EDUC 490, Fall 2013 

Southeastern Louisiana University 



 

The pre assessment and the post assessment are the same. The first and second question in the test 

assesses the students’ ability to recall information regarding Ed Sueta’s method. The second question 

leans towards assessing their ability to apply their knowledge and the second objective which requires the 

students to recite the rhythms. The third question asks the students to create an eight measure exercise 

which is the third objective of the lesson. The assessment is appropriate for the students because they 

have prior knowledge of rhythm, beat, and time signature. 

The instructions in the assessment are very specific. The minimal level of acceptable student performance 

is a grade of 60% showing their understanding of the Ed Sueta method and rhythms in general. See 

Type of 
Assessments 

Learning Objectives Format of Assessment 

1. Pre 
Assessment 

1. The students will be able speak the rhythms of the whole 
note, the half-note, the quarter note, and the eighth note 
according to the Rhythm Vocabulary Charts by Ed Sueta.  

2. The students will be able to tap the beat while saying the 
rhythms according to Ed Sueta. 

4. The students will be able to create an eight measure rhythm 
exercise. 

Short answer and performance. 
Attachment #1. 

2. Formative 
Assessment 

1. The students will be able speak the rhythms of the whole 
note, the half-note, the quarter note, and the eighth note 
according to the Rhythm Vocabulary Charts by Ed Sueta.  

2. The students will be able to tap the beat while saying the 
rhythms according to Ed Sueta. 

4. The students will be able to create an eight measure rhythm 
exercise. 

- Questions in bold throughout 
the Lesson Plan. 

 

- The teacher will pay attention 
to the students’ reactions 
during the lesson to determine 
adjustments accordingly. 

3. Post 
Assessment 

1. The students will be able speak the rhythms of the whole 
note, the half-note, the quarter note, and the eighth note 
according to the Rhythm Vocabulary Charts by Ed Sueta.  

2. The students will be able to tap the beat while saying the 
rhythms according to Ed Sueta. 

4. The students will be able to create an eight measure rhythm 
exercise. 

Short answer and performance. 
Attachment #2. 



Attachment #4. The students will be presented information in different ways. They will be able to read 

the information, listen to acceptable examples of recitations, write information, and use physical 

movement during the lesson to reach the students in different types of learning styles. 

Analyzing the Results: Used to show the learning gain made by each student from pre- to post- assessment 

Students 
Pre 

Assessment 
Post 

Assessment
Gain 
+ or -

Objectives Comments 

Yes No Yes No 

1 
Anne 
Lebranche 

50/120= 
42% 

101.9/120=
85% + 

 

      

2 
Bailey 
Demonbreun 

46.9/120= 
39% 

102/120= 
85% +           

3 

Calla Harper 51/120= 
43% 

102/120= 
85% +         

4 

Matt 
Delcambre 

52/120= 
43% 

110.4/120= 
92% 

+         

Extremely good following 
rhythms he just needs to 
pace himself. 

5 

Riley 
Wimelt 

13/120= 
11% 

117.5/120= 
98% 

+         

The student walked into the 
classroom while the pre-
test was implemented.  

6 

Sally Duhon 52/120= 
43% 

102/120= 
85% 

+         

 

 

7 
Sara Stembel 49/120= 

41% 
107/120= 
90% +           

8
. 

Stephanie 
Lee 

50/120= 
42% 

119/120= 
99% 

+         

The student showed vast 
knowledge of rhythm but 
did not know the Ed 
Sueta’s method before the 
lesson about it. 



Reflecting on the Impact of Instruction 

 

1. How many students accomplished all of the objectives you established for this body of 

instruction? What % of students did not meet all objectives? What factors contributed to their 

success/failure? 

All the students met the objectives. 0% of the students did not meet all objectives. 

 

2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial 

gains in knowledge and skills as defined in the objectives? Were there students who 

demonstrated very little gain or negative gain (regression) from pre-assessment to post-

assessment? 

All the students showed substantial gains in knowledge and skills as defined in the objectives. 

There were no students who showed very little gain or negative gain from pre-assessment to 

post-assessment. 

 

3. Describe the circumstances/conditions that contributed to the poor achievement of students 

who did not meet the objectives or make substantial gains. 

There were no students who did not meet the requirements. There is a student who walked in the 

classroom while his classmates were taking the pre-test. This fact might have affected his 

performance during the first assessment. 

 



4. Since the conclusion of the unit and/or lesson, what have you done to help students who did 

not accomplish/master the objectives to improve their learning in these areas? 

Talk to the students after giving them their graded tests is a step that will hopefully help them in 

mastering the objectives to improve their learning about rhythm. I told them about common 

mistakes, like forgetting to write down the time signature, and tips to avoid mistakes when 

reading rhythms. 

 

5. What impact will the information gained from your reflection about you students’ 

performance have on future lessons? Describe the adjustments you will make in your instruction. 

I will make sure to provide students with a list of tips and things they make sure to do in order to 

do well when reciting and writing rhythms. The list will include: 1) Make sure you only recite 

the rhythms at a speed you feel comfortable and that will allow you to think before saying the 

rhythmic syllable accurately. 2) When practicing at home, pay special attention to the moments 

when you struggle with keeping a steady tempo and practice them. Then, connect them with the 

rest of the exercise. 3) Remember to write down the time signature. 

 

 

 

 

 

 



Name_____________________                                                                               Attachment #1 

Class Period _______________ 

 

Rhythm (Pre-test) 

 

1. Name the following rhythms using syllables according to Ed Sueta. You can use the line 
below the rhythms. (30 pts.) 

 

 

 

 

 

2. Tap the beat of the following rhythms while saying the rhythm syllables according to Ed 
Sueta. You have three minutes to prepare for it. (40 pts.) 

 

 

 

3. Use the line(s) bellow to create a rhythmic exercise like the ones above. (50pts.) 

 It should be eight measures long. 
 It can have any time signature. 
 You should use at least three different note durations for your exercise.  

 

 

 



Name_____________________                                                                               Attachment #2 

Class Period _______________ 

 

Rhythm (Post-test) 

 

1. Name the following rhythms using syllables according to Ed Sueta. You can use the line 
below the rhythms. (30 pts.) 

 

 

 

 

 

2. Tap the beat of the following rhythms while saying the rhythm syllables according to Ed 
Sueta. You have three minutes to prepare for it. (40 pts.) 

 

 

 

3. Use the line(s) bellow to create a rhythmic exercise like the ones above. (50pts.) 

 It should be eight measures long. 
 It can have any time signature. 
 You should use at least three different note durations for your exercise.  

 

 

 



Name_____________________                                                                               Attachment #3 

Class Period _______________ 

 

Rhythm test (Answer key) 

 

1. Name the following rhythms using syllables according to Ed Sueta. You can use the line 
below the rhythms. (30 pts.) 

 

 

 

 

 

2. Tap the beat of the following rhythms while saying the rhythm syllables according to Ed 
Sueta. You have three minutes to prepare for it. (40 pts.) 

 

 

 

3. Use the line(s) bellow to create a rhythmic exercise like the ones above. (50pts.) 

 It should be eight measures long. 
 It can have any time signature. 
 You should use at least three different note durations for your exercise.  

 

 
 



Name_____________________                                                                               Attachment #4 

Class Period _______________ 

 

Rubric 
 

 

   Possible pts. 

Writing the syllables  

(1st question) 

- The student will have a ½ pt. 
deduction for each mistaken 
syllable. 

The students will get 
zero points for the 
questions they do 
not answer. 

30 pts.=25% 

Reciting rhythms  

(2nd question) 

- The student will have a ½ pt. 
deduction for each mistaken 
syllable and a 1 pt. deduction 
every time he/she makes a 
mistake following the rhythm. 

40 pts.=33.33% 

Creating rhythm 
exercise 

 (3rd question) 

- The students will have a ½ 
pt., out of 8 pts, deduction for 
each mistake. That will be 
translated to the percentage of 
eight points, since he/she has 
to create eight measures.  

- The student will be deducted 
5 pts. out of 50 pts. if they do 
not specify the time signature 
or write the wrong one. 

50 pts.=41.66% 

 Total _______/ 100% 

 

 

 

 

 

 

 



LESSON PLAN                                                                                                       Attachment #5 

I. Demographics: 

Name: Andreina Colina  

Grade Level: 9th-12th Grade 

Subject: Talented Music 

Concept/Topic: Rhythms  

Duration of lesson: 50 minutes 

II. Objectives: 

1. The students will be able speak the rhythms of the whole note, the half-note, the quarter note, 

and the eighth note according to the Rhythm Vocabulary Charts by Ed Sueta.  

2. The students will be able to tap the beat while saying the rhythms according to Ed Sueta. 

3. The students will be able to create an eight measure rhythm exercise. 

III. Standards/ Benchmarks: 

 Composing and arranging music with specific guidelines. 

 Reading and notating music. 

 



IV. Students Prior Knowledge: 

- Be able to tap the beat. 

- Know the duration of the notes. 

- Know what means. 

- Know what a measure is. 

- Know what a tie, first ending, and a repeat sign are. 

 

V. Engagement (4 minutes): 

The teacher will ask the students to “Write down what the upper and lower number in 

a time signature stand for” The teacher will ask students to volunteer their answers. The 

teacher will tell students that “The upper number in the time signature stands for the 

number of beats in a measure and the lower number stands for the duration of the note 

who gets the beat.” The students will correct the definitions they wrote down if they were 

mistaken. 

 

VI. Concept development ( 25 minutes): 

Lecture/ Guided Practice  



“Today we are going to learn how to read rhythms according to Ed Sueta and at the 

end of the lesson each of you will create a simple rhythm exercise. Copy the chart from the 

board as well as the exercise on it and use the line below it to name each note according to 

Ed Sueta.” The teacher will wait for volunteers to raise their hands and answer the questions; if 

no one wants to answer the teacher will ask a specific student to answer the question.  

This is what would be written on the board: 

Sueta's Rhythm Syllables 

 

 

 

 

 

 

 

 

 



The teacher will ask the students “What does the time signature stands for in this 

exercise?” The teacher will praise or correct the students’ answers. The teacher will find a 

volunteer to read the exercise and tap the beat while all other students tap the beat gently on their 

desks. If a mistake is made, the student will have another chance to start from the beginning but 

at the second mistake, another student will have a chance to recite the exercise. 

The students will be asked to copy the following exercise while saying the rhythm 

syllable assigned for that rhythm in their minds: 

 

The teacher will explain that the quarter notes under the exercise are there to explain 

where the beat is. The students will take turns again to say the rhythms and tap the beat. Another 

exercise will be presented to the students and the teacher will ask them “What does the time 

signature stands for in this example?” The students will answer and the teacher will praise or 

correct them.  

The teacher will ask the students to copy the following and read the exercise on the board 

while tapping the beat.  

 

The students will take turns again having only to chances to say the rhythms correctly or 

letting their classmates attempt to read it correctly. 

The teacher will ask the students about the time signature and ask the students to copy 

and say the rhythms from the following exercises: 



 

 

 

Cooperative learning (10 minutes) 

Each student will create an eight measure rhythm exercise. The students should use more 

than three different note durations in their exercises. The students will get into groups of two 

students and exchange exercises. Each integrant of the group should be able to say the rhythm 

exercise they creates and the one their partner creates. The teacher will walk around the 

classroom checking on the students work and helping students who need help with the task. 

 

Guided Practice (6 minutes) 

The teacher will have several pieces of papers with a desk’s number written on it. The teacher 

will randomly pick one of the papers and call on a student to write its rhythm exercise on the 

board. All the students will have to tap the rhythm and read the exercise at the same time. The 

teacher will make corrections if necessary. The students have five chances to read the rhythm 

correctly. If they do not get it, every student will have to learn it from homework. The same 

process with other desks numbers for six minutes. 

 

 



VII. Closure/Formative Check (5 minutes): 

The teacher will ask the students the following questions and correct or complement the 

students’ answers: “What does the upper number and the bottom number in the time 

signature stand for? What is the rhythm syllable for a dotted quarter note when using Ed 

Sueta’s method?” The teacher will tell students to “Write down the exercises that you could 

not read after five attempts as a group and have them ready to read out loud and tap the 

beat next class.” 

 

VIII. Assessment (17 minutes) 

Informal: The teacher will pay attention to the students saying the rhythms and correct 

them when they make a mistake.  

Formal: The teacher will grade the students with a pre-test and a post-test. 

 

IX. Materials Needed: 

- Copy of exercises to be written on the board. 

- Seven pencils or seven pens. 

- Seven sheets of paper 

- Seven pieces of paper with the desks’ numbers written on them. 



- Two boards. 

- Board markers. 

 

X. Resources 

An excerpt from Sueta’s rhythm syllable chart and some exercises from Ed Sueta’s Rhythm 

Vocabulary Chart Book 2 found in the following webpage:  

http://www.edsuetamusic.com/store/images/photos/RVC%202.pdf 

 

XI. Accommodation: 

 The students can clap the beat, tap with one of their foot, alternate feet when tapping or 

tap gently on their desks. They can pick as long as they tap the beat and it helps with their 

learning process. 

 The students use kinesthetic intelligence while moving and writing. 

 Students use aural intelligence to determine if they are saying the rhythms and tapping 

the beat correctly. 

 

XII. Technology: The usage of the webpage: 

http://www.edsuetamusic.com/store/images/photos/RVC%202.pdf 



Perez 
Assessment Plan 

Robert A. Perez II 
EDUC 490 
 

Assessment Plan 

 

Type of Assessments Objectives Form of Assessment 

Pre-Assessment 

TSWBAT name and play 
the first 4 notes of the 1st, 
2nd, and 3rd partials. 
TSWBAT create an 
analogy for a partial. 
TSWBAT explain in their 
own words how to change 
partials. 

Fill in the Blank 
Performing 

Teacher Questioning 

Formative Assessment 

TSWBAT name and play 
the first 4 notes of the 1st, 
2nd, and 3rd partials. 
TSWBAT create an 
analogy for a partial. 
TSWBAT explain in their 
own words how to change 
partials. 

Fill in the Blank 
Performing 

Teacher Questioning 

Post-Assessment 

TSWBAT name and play 
the first 4 notes of the 1st, 
2nd, and 3rd partials. 
TSWBAT create an 
analogy for a partial. 
TSWBAT explain in their 
own words how to change 
partials. 

Fill in the Blank 
Performing 

Teacher Questioning 

 
 
  



Perez 
Assessment Plan 

 

Narrative 

 

I chose this form of assessment because it is allows the information to be 
organized in such a way that is parallel to the way I taught it, and in line with a proper 
understanding of the concepts required for better brass playing in general. I wanted the 
students to both be able to name and play the notes because I feel that doing both of 
those things will combine to truly encourage understanding. The students have to put 
the notes on the page in the same spots that correspond to the real life slide positions 
on their instruments, making this a thoroughly authentic form of assessment. Naming 
the notes, and physically writing them in the empty spaces will make them be self 
reliant, knowing where the notes belong and not just relying on where the slide goes in 
terms of landmarks (behind the bell, in front of the bell, etc.) Playing the notes, 
specifically the way I had them go through them, was helpful because it opened their 
eyes to the concept that you have notes up/down (partial above or below) and notes 
closer/further (slide far or close). We only did the first 4 partials because of a 
combination of time constraints, student mental overload/fatigue, and noticeable 
difference in stability of the partials after the 4th position.  
 

The students should take the Pre-Test by filling in the blanks. The partials are 
listed for them as are the slide positions/valve combinations. The Post-Test will reflect 
this same thing, but will stop at 4th position/1&2 valves. I will know a student 
understands the information when a student can fill out the post test to a point in which 
the partials are lined up vertically. If a student understands how partials work, but hasn’t 
yet grasped the chromatic nature of the slide, the student understand partials and 
chromatics can be taught next, and probably more quickly. Any student who can 
correctly label at least two columns (50%) has some understanding of partials. 

 

An advantage of this concept is it can be approached from many different points 
of view. It can be visualized conceptually, without having an instrument; it can be 
actualized by playing it on an instrument, it can be discovered and explored by the 
student on their own with just the instrument and something to match pitches with 
(keyboard/tuning cd). Also, all of the smaller brass playing concepts that are part of this 
can be addressed from several different perspectives. A student who doesn’t have an 
internal concept of what their lips are doing can be told to do or think about something 
external that will accomplish the same thing. The concepts are so fundamental that they 
can be viewed and understood many different ways and once the students understand 
them, they can help their peers because peers share a schema that the may not overlap 
with the teacher’s. 

 
 



Perez 
Assessment Plan 

Analyzing the Results 

Used to show the learning gain made by each student from  
pre- to post- assessment 

 

Students Pre 
Assessment 

Post 
Assessment 

Gain 
+ or -

Ob 
 

Y 

je 
 

N 

ct 
 

Y 

ives
 

N 

1. Allison Bridges 0 100 + Y  Y  

2. Braden Gray 0 83 + Y  Y  

3. Bradley 
Courtney 

25 100 + Y  Y  

4. Tanner Lacey 0 75 + Y  Y  

 

Comments: Bradley Courtney has more prior knowledge than the others because I 
have worked with him previously on brass partials.  



Perez 
Assessment Plan 

Reflecting on the Impact of Instruction 

   
1. How many students accomplished all of the objectives you established for this 

body of instruction?  What % of students did not meet all objectives?  What 
factors contributed to their success/failure 

 

a. All of the students accomplished the objectives I set for the class and for 
the lesson. I think the biggest factor that contributed to their understanding 
was the manner in which I presented the information. The information was 
presented to them in a logical and sequential way and in a way in which it 
was all related to its smaller parts. 

 
 

2. Did those students who were unsuccessful in meeting all objectives demonstrate 
substantial gains in knowledge and skills as defined in the objectives?  Were 
there students who demonstrated very little gain or negative gain (regression) 
from pre-assessment to post-assessment? 

a. All of the students successfully demonstrates substantial gains in the 
understanding of my lesson. They each could demonstrate the concept I 
taught and they each could explain to me in their own words how partials 
worked. 

 

3. Describe the circumstances/conditions that contributed to the poor achievement 
of students who did not meet the objectives or make substantial gains. 

a. All of the students made substantial progress and demonstrated strong 
understanding of basic brass partials. 

 

4. Since the conclusion of the unit and/or lesson, what have you done to help 
students who did not accomplish/master the objectives to improve their learning 
in these areas? 

a. Since the students accomplished the objectives, I have since begun to 
add to the students understanding by bringing them further down the slide 
(valve combinations) and to to further cement the information in their 
understanding by asking them questions similar to the ones on the 
pre/post test to check their learning. 

 

5. What impact will the information gained from your reflection about you students’ 
performance have on future lessons?  Describe the adjustments you will make in 
your instruction. 

a. In the future I will definitely make more use of visual aids and hands on 
learning. I think that it will speed up the process involved in learning the 



Perez 
Assessment Plan 

brass partials. I want to make a visual aid using a poster board with 
attachable notes that will go on the slide on a picture of a trombone. I am 
also considering teaching brass players with valves how the valves work 
in relation to the slides that they activate (the length of the slides). 

 
  



Perez 
Assessment Plan 

 

I. Demographics 
Robert A. Perez II 

Grade 7 

Brass Partials 

30 Minutes 

II. Objective(s) 
TSWBAT label the different starting notes of the first three partials. (Knowledge) 
TSWBAT group notes into their correct partials and fingerings/slide positions. 
(Application) 
TSWBAT explain how notes on a partial correspond to the note’s fingering/slide 
position. (Analysis) 
 

III. Student’s Prior Knowledge 
The students must know what musical notes are. 
 

IV. Anticipatory Set (3 minutes) 
TTW play lip slurs in different slide positions, demonstrating the lesson to be 

taught. 
 

V. Procedure (25 minutes) 
TTW hand out the “Partial to Brass” packet. 
TTW explain what partials are and how they apply to brass. 
TTW ask questions like: 
 “What partial and fingering/slide position is (note) on?” 
TSW answer questions by pointing at the note, then counting how many notes it is 

 from the left, and what “step” it is on. 
TTW will explain how the fingerings and slide positions work. 
TTW will ask: “How many fingering/slide positions are there?” 
TTW explain that and how slide positions and valve combinations are related. 
  
 

VI. Closure (1 minutes) 
TTW pass out the Partial to Brass Homework Sheet 
 

. 
VII. Assessment (1 minutes) 

TTW collect the Partial to Brass Packet 
. 

VIII. Materials 
iBone app, Partial to Brass Packet (5 copies) 
 

IX. Resources/References 
iBone app 



Perez 
Assessment Plan 

 
X. Accommodations 

Students with attention problems will be placed at the front of the room so they 
will be closer to the teacher. 
 

XI. Technology 
iBone app on Smartphone 

 

 
  



Perez 
Assessment Plan 

 

Partial Pre-Test 

 
 
 
Name_______KEY___________________________________ 
 
 
Instructions: Fill out every note in its correct space based on the partial and the slide 
position/valve combination. 
 
 

Concert Pitch Instruments 

Slide 
 

Valves 

1  
 

Open 

2 
 

2nd 

3 
 

1st 

4 
 

1 & 2 

Partial 3 Bb A Ab G 

Partial 2 F E Eb D 

Partial 1 Bb A Ab G 

 
 

 
 

12 / 12 

 



Kathrine Sticker 

Assessment Plan 

Fall 2013 

Part 1 

Type of Assessments Learning Objectives Format of Assessment 

1. Pre Assessment Objective 1: After viewing 
a series of video clips, 
TSWBAT identify and 
discuss 4-5 key 
characteristics of heroes 

Objective 2: After 
independently reading a 
section of the Odyssey, 
TSWBAT to discuss 4-5 
key elements of a text. 

Objective 3: After 
completing an interactive 
online activity, TSWBAT 
identify and discuss 4-5 key 
aspects of the concept of the 
hero’s journey in literature 
and traditional stories 

 

 

Before reading the Odyssey by Homer, TSW 
complete a fifteen question, short answer pre-
assessment that will assess their prior knowledge. 
TSW be assessed on their understanding of certain 
ideas (themes) common to literature and that are 
central to the Odyssey, such as characteristics of 
heroes, imagery, mythology, and the hero’s journey. 
They will also be assessed on more specific 
information such as the Trojan War, Greek gods, and 
Odysseus. 

2. Formative Assessment Objective 1: After viewing 
a series of video clips, 
TSWBAT identify and 
discuss 4-5 key 
characteristics of heroes 

Objective 2: After 
independently reading a 
section of the Odyssey, 
TSWBAT to discuss 4-5 
key elements of a text. 

Objective 3: After 
completing an interactive 
online activity, TSWBAT 
identify and discuss 4-5 key 
aspects of the concept of the 
hero’s journey in literature 

As TS read the Odyssey independently, they will 
work in a double-entry (metacognitive) journal to 
record their responses to what they are reading. TSW 
record questions they have about the text, comments 
about the text, and connections that they make to 
other texts and to their own lives. At the end of class 
periods in which TS have used the journals, TTW 
collect the journals. Before the next class, TTW read 
the journals in order to identify where TS’s 
understanding breaks down as well as what TS found 
interesting and would like to discuss as a class. 

At the beginning of each class period, TTW ask the 
class to write a brief summary of what they read the 
previous day for their Warm Up activity. TTW walk 
around and monitor to see which of TS are having 
trouble. Then, TTW have several of TS share their 
summaries with the class in order to initiate a brief 
class discussion about the previous day’s reading. 



 

 

 

Part 2  

 In designing each type of assessment, I considered how to best assess the students’ ability to meet each 

of the objectives. Each of the three objectives required students to think critically to some degree and to use 

skills from the higher end of Bloom’s Taxonomy such as analysis and evaluation.  To incorporate this into the 

assessments, I provided students with the opportunity to demonstrate achievement using journal entries, short 

answer test items, and constructed response test items.  

 To assess the students’ ability to meet Objective 1 during the pre-assessment, I asked the students to list 

five characteristics of a hero. As a form of formative assessment for the unit, I instructed the students in creating 

their own double-entry journals. I explained to the students that they would use the journal to record questions 

they had as they read, comments about what they read, and connects between what they read and other texts as 

well as their own experiences.  I choose this method of formative assessment because I believed that it would 

and traditional stories 

 

TTW will ask TS what questions they have or what 
they would like to discuss. TTW also use TS’s 
responses in their journals to clarify any confusion. 

3. Post Assessment Objective 1: After viewing 
a series of video clips, 
TSWBAT identify and 
discuss 4-5 key 
characteristics of heroes 

Objective 2: After 
independently reading a 
section of the Odyssey, 
TSWBAT to discuss 4-5 
key elements of a text. 

Objective 3: After 
completing an interactive 
online activity, TSWBAT 
identify and discuss 4-5 key 
aspects of the concept of the 
hero’s journey in literature 
and traditional stories 

 

After having discussed as a class background 
information relevant to the Odyssey (the Trojan War, 
Greek Mythology, and the history of oral 
storytelling), reading and discussing in pairs/as a 
class Part One of the Odyssey, and completing 
discovery learning activities on heroes and the hero’s 
journey, TSW complete a matching, short answer, 
and constructed response assessment. The matching 
section will assess TS understanding of basic 
information about the Odyssey (character identities). 
The short answer/fill in the blank section will assess 
TS’s understanding of slightly more complex 
information such as myths and imagery. In this 
section, TSW be asked to create their own definition 
for a concept and provide an original example. In the 
constructed response section, TSW will be given a 
choice of two writing prompts. They will be asked to 
draw on their higher order thinking skills to write a 
well-constructed essay.  



authentically illustrate the students’ reading processes and allow me to identify exactly what areas of the text 

needed to be discussed in class. To perform the formative assessments for Objective 1, I collected the double-

entry journal on a regular basis and looked for instances in which the students related the actions of Odysseus in 

that day’s readings to the characteristics of a hero. When I saw that students were not making these connections, 

I would ask questions at the beginning of class the next day to assess their understanding and to encourage the 

students to form their own opinions about Odysseus’ actions. For example, when discussing the episode in 

which Odysseus is being held captive on Calypso’s island, I asked the students to consider whether or not they 

through Odysseus’ actions (sitting on the beach and crying for home) were heroic or not.  The student were 

asked to support their responses by discussing characteristics of heroes and whether or not Odysseus displayed 

those characteristics. I also discussed with the students whether or not they believed that all heroes act heroic in 

every instance. To assess this objective in the post-assessment, the students were given a choice of two writing 

prompts. One of the prompts required students to list 5 characteristics of a hero and cite a character from pop 

culture who processes these characteristics. They were then required to support their answer by provide specific 

examples of instances in which the character displayed these characteristics. This format allowed students to use 

their own experience and combine what they learned during this unit with their prior knowledge.  

 To assess the students’ ability to meet Objective 2 in the pre-assessment, I included questions about 

concepts relevant to the Odyssey. While reading the Odyssey, I expected students to be able to discuss several 

key elements of the text, such as background information related to the Trojan War and Greek mythology, 

imagery, and the themes that run throughout the text. To assess the students’ prior knowledge of these concepts, 

I asked the student to define myth, define imagery, and to discuss why a character might introduce themselves 

as “the son of ____”. I also asked a few questions about the Trojan war, such as “According to tradition, the 

Trojan war was fought by these two groups of people:”. During the formative assessment, I used the double 

entry journals to identify instance in which the students struggled with these concepts. For example, on the 

second day using the journals, I learned that the students were doing well understanding the plot of the text and 

the characters’ motivations, but their understanding broke down when the text used imagery extensively. While 

the students knew what imagery was and could discuss imagery in more abstract terms, they needed to discuss 



imagery more as a class and to practice analyzing the image and discussing why it might be important to the 

text. In the post-assessment, I used short answer/fill in the blank test items to assess the students’ ability to meet 

Objective 2 because it required students to think critically. To incorporate the higher order of Bloom’s 

taxonomy into this section of the post-assessment, I asked the students to create an original sentence that 

contained an example of imagery.  

 I assessed the students’ ability to meet Objective 2 in much the same way as I assessed Objective 1. In 

the pre-assessment, I asked students to describe what they thought a hero’s journey might be. Then, after the 

students completed an interactive online activity on the hero’s journey in Week 2 of the practicum, I asked the 

students to define the hero’s journey and discuss how it related to the Odyssey as the Warm Up activity the 

following day. Asking the students to share what they wrote and asking clarifying questions enabled me to 

understanding how much the students had learned the previous day. I also asked the students to think about the 

hero’s journey as they continues to read the Odyssey and to write in the double-entry journal about the hero’s 

journey as they read. I collected the journals at the end of the class period in order to assess how their 

understanding had changed after completing the Warm Up activity and discussing the concept as a class. To 

assess the student’s ability to meet Objective 3 in the post-assessment, I gave the students a choice of two 

writing prompts. The first choice was about the hero’s journey. Students were asked to write a well-constructed 

response in which they defined the hero’s journey and described four steps of the journey. Then, they were 

asked to identify a character from pop culture and to describe how their story fits the model of the hero’s 

journey. The students were required to support their response with specific examples from the character’s story. 

This format allowed students to use their own experience and combine what they learned during this unit with 

their prior knowledge. 

 For each assessment, there was a minimal level of acceptable student performance. For the pre-

assessment, the minimal level of acceptable performance was eighty percent. There were fifteen questions on 

the pre-assessment worth one point each. To meet the acceptable level of performance, a students must have 

answered twelve of the fifteen questions correctly. For the formative assessments, the minimal level of 

acceptable performance changed on a daily basis. For example, on a day when the students where only reading 



a small section of the text, the minimal acceptable performance would have been four entries in their journals, 

while on days that they were responsible for a larger section of the text I would have asked them to complete six 

entries in their journals. (One entry would have consisted of one or more question or comments made by the 

students in response to a single section of the assigned text. For example, “Why does Odysseus introduce 

himself as Laertes’ son? Do the Phaecians know Laertes?” would equal one entry.) The minimal acceptable 

level of performance for the post-assessment was eighty-five percent. Because each section of the test was 

worth a different amount number of points, there were several ways that students could achieve an eighty-five 

percent. The matching section contained seven questions that were worth two points each. The short answer/fill 

in the blank section contained five questions that were worth three points each. The constructed response 

contained two options in which the student responded to one of the prompts for a possible twenty points. 

Partially credit was given for the short answer/fill in the blank and constructed response sections. The post-

assessment was worth a total of forty-nine points which was then assigned a percentage of one hundred. (41/49= 

83.67%= 84/100) 

 There were no students in this class with documented IEPS. No student required that the pre or post 

assessments be read aloud to them. However, there was one student who (according to the counselor’s office) 

required that her assessments be printed on yellow paper, and this accommodation was provided for her even 

though there was no formal documentation on file for this student. In this group of students, there were also no 

ESL students. All students were allowed as much time as needed, within reason, to complete the assessments.  

 

 

 

 

 

Part 3 



*C.R.= constructed response 

Shading=met objective 

 

Student Pre-Assessment Post-Assessment Gain 

+ or - 

Objectives Comments 

    #1 #2 #3  

1. M.A. 73% 92% +     

2. M. Au 80% 88% +     

3. E.B. 67% 82% +     

4. J.B. 47% 24% _     

5. B.D. 33% 50% +    Did not complete C.R. 

6. J.D. 47% 74% +     

7. J. Du 60% 65% +     

8. J.E. 20% 66% +     

9. K.F. 40% 92% +     

10. G.G. 13% 18% +    Refused to wake up 

11. L.J. 53% 80% +     

12. B.L. 7% 10% +    Refused to finish test 

13. J.L. 27% 80% +     

14. P.M. 53% 90% +     

15. P.P. 13% 54% +     

16. E.R. 67% 92% +     

17. N.S. 73% 100% +     

18. D.V. 20% 12% -    Refused to wake up 



19. M.W. 47% 82% +     

 

 

Reflecting on the Impact of Instruction 
 

 

1. How many students accomplished all of the objectives you established for this body of instruction?  
What % of students did not meet all objectives?  What factors contributed to their success/failure? 

 
One hundred percent of the students in this group did not all of the objectives due to an error that I made 
in creating the post-assessment. The first objective was meet by most of the students because the first 
two sections of the post-assessment were designed to assess their ability to meet Objective 1. However, 
when designing the third section of the post assessment, I gave the students an option of which 
constructed response question they would respond to. The first question assessed Objective 3, and the 
second question assessed Objective 2. Therefore, most students wither meet Objectives 1 and 2 or 
Objectives 1 and 3. In attempting to give the students a choice, a designed an assessment that didn’t 
assess students on all of objectives that I expected them to meet.  

 

 

2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial gains in 
knowledge and skills as defined in the objectives?  Were there students who demonstrated very little 
gain or negative gain (regression) from pre-assessment to post-assessment? 

 

Even though no student meet all three objectives due to an error in the post-assessment, most students 
did show substantial gains from the pre-assessment to the post-assessment. In the pre-assessment, no 
students were able to meet any of the objectives. By the time they completed the post-assessment, 
however, most students were able to meet two of three objectives. However, there were some students 
who regressed from the pre-assessment to the post-assessment.  

 

3. Describe the circumstances/conditions that contributed to the poor achievement of students who did not 
meet the objectives or make substantial gains. 

 
In analyzing these students’ post-assessment, I have determined that their regression was due to their not 
completing the post-assessment. As noted in the chart above, during the post-assessment, several 
students went to sleep and refused to wake up and finish the assessment. There were also some students 
who either did not attempt the constructed response or did not answer enough of the question to meet the 
objective.  

 
 

 



4. Since the conclusion of the unit and/or lesson, what have you done to help students who did not 
accomplish/master the objectives to improve their learning in these areas? 

 
Since this assessment was administered on the last day of my teaching, I was not able to work with the 
students who did not meet the objectives. However, if I was able to work with these students again, I 
would try to work more with the students to meet the objectives or to try present the information in a 
different way. For example, to help the students who did not meet Objective 3, which was a large 
portion of the class, I would do an activity with the class in which we analyzed the journey of a hero 
from pop culture (i.e. Harry Potter, Luke Skywalker) and worked in small groups/ as a class to identify 
the stages of the hero’s journey. 

 

5. What impact will the information gained from your reflection about you students’ performance have on 
future lessons?  Describe the adjustments you will make in your instruction. 

 

Reflecting on this assessment, I realized that I made an error in designing the post-assessment. Students 
were not assessed on all of the objectives that I expected them to meet. In the future, I will be sure to 
analyze all assessments prior to administering them to check that all objectives are assessed.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Odyssey—Background Information and Part 1 Pre-assessment 



Directions: Fill in the blank with the correct response. 

1. List 5 characteristics of a hero: _______________________________________________________ 

________________________________________________________________________________ 

2. Define myth: 

_______________________________________________________________________________ 

_______________________________________________________________________________ 

3. ___________________ is given credit for writing down the Odyssey. 

4. How was the Odyssey told before it was written down? 

_________________________________________________________________________________ 

5. According to tradition, the Trojan War was fought by these two groups of people: 

___________________ and __________________. 

6. To win the Trojan War, Odysseus created a plan to ________________________________________ 

_________________________________________________________________________________ 

7. In Greek mythology, ______________________is the god of the sea. 

8. ____________ is the goddess of wisdom and wants to help Odysseus. 

9. ____________ was the god of the sky and was said to be greater than all of the other Olympian gods. 

10. Define imagery in your own words ____________________________________________________ 

___________________________________________________________________________________ 

11. After a long journey, why might a hero face even more trouble after returning home? 

_________________________________________________________________________________ 

_________________________________________________________________________________ 

12. Briefly explain the relationship between Athena and Odysseus OR Poseidon and Odysseus.  

________________________________________________________________________________ 

________________________________________________________________________________ 

13. In a narrative or poem, why might a character introduce themselves as “I am the son of ______”? 

_________________________________________________________________________________ 

_________________________________________________________________________________ 

14. Briefly explain the Ancient Greek practice of hospitality ___________________________________ 

_________________________________________________________________________________ 

15. What is the “hero’s journey”? 

_________________________________________________________________________________ 

The Odyssey-Background Information and Part 1 Post-Assessment 



Matching 
Directions: Match each character in Column A with the best description from Column B. 
Column A   
    
 Column B 

1_____Athena 

2._____Calypso  

3._____Hermes 

4._____Homer 

5._____ Poseidon  

6._____Odysseus 

7. _____Zeus 

Fill in the Blank 
Directions: Fill in each blank with the best response.  

1. A ___________ is a traditional story belonging to a particular culture that is used to explain something about the 

world, for example the relationship between man and the creator or why it rains. 

2. Before it was written down, how was the story of Odysseus and the other heroes of the Trojan War passed down 

from generation to generation?  

____________________________________________________________________________________________ 

3. Why was Odysseus welcomed by the Phaecians even before they knew who he was? 

____________________________________________________________________________________________ 

4. Define imagery in your own words.  

___________________________________________________________________________________________ 

5. Write a sentence that contains an example of imagery.  

____________________________________________________________________________________________

____________________________________________________________________________________________ 

Constructed Response 

Directions: Pick ONE of the two writing prompts below. Answer the question in two to three complete paragraphs. Be sure to 
provide enough details and examples to support your answer. Answer on the back of this page, and label your response “A” 
or “B. 
 

A. Explain the “hero’s journey” by defining it and describing at least four of the stages of the journey. Pick a hero from 
pop culture and explain how their story fits the story model of the hero’s journey. Provide specific examples and 
relate them to the stages of the hero’s journey. (Ex: Harry Potter, Luke Skywalker, Bilbo Baggins Katniss Everdeen, 
Batman. . .) 

B. What makes someone a hero? Include at least 5 specific characteristics and explain why those characteristics are 
heroic. Pick a character from pop culture and explain what makes them a hero. Provide specific examples of what 
that character does/ how they act to support your answer.( Ex: Harry Potter, Luke Skywalker, Bilbo Baggins, 
Katniss Everdeen, Batman. . .) 

A. The god of the sky, said to be greater than all the other Olympians 
B. Ruler of Ithaca, came up with the idea of the Wooden Horse to end the 
Trojan War 
C. Nymph who holds the hero of the Odyssey captive 
D. Goddess of wisdom 
E. poet credited with writing down the Odyssey and the Iliad 
F. god of the sea 
G. messenger god 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

ASSESSMENT PLAN 
1. Provide a table (see sample below) outlining the pre-, post- and at least 1 
            formative assessment to be administered to each child.  These assessments should  
           measure the progress of students in your class toward your learning objective(s) 
           and your learning goal(s).  List assessments in the order in which they will be  
           administered. 
      
          The Table should include: 

A) Type of assessments (e.g., pre, formative, or post). 
B) The learning objectives; these are specific to the learning activities. 
C) Format of assessments (e.g., essay, multiple choice, listing, short answer, 

performance, matching, T/F, etc.). 
 
Type of Assessments    Learning Objectives Format of Assessment 
1.  Pre Assessment 

 
 

1. TSWBAT make 
connections to algebra 
using decimal numbers 
2. TSWBAT form real 
world connections using 
algebra connection with 
decimal numbers. 
3. TSWBAT identify and 
answer hidden questions to 
solve multi-step problems 
AEB writing. 
 4. TSWBAT calculate 
AEB party planning project. 
 

True/False 
Fill in the blank 
Word problem 

2.  Formative Assessment 
 
 

TSWBAT multiply two 
decimals, placing the 

decimal in the correct place 
in the product aeb guided 

practice. 
TSWBAT explain how 

multiplying two decimals 
relates a real life situation 

aeb GP & IP 

Checklist 

3.  Post Assessment 
 
 

1. TSWBAT make 
connections to algebra 
using decimal numbers 
2. TSWBAT form real 
world connections using 
algebra connection with 
decimal numbers. 
3. TSWBAT identify and 
answer hidden questions to 

True/False 
Fill in the blank 
Word problem 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

solve multi-step problems 
AEB writing. 
 4. TSWBAT calculate 
AEB party planning project. 
 

 
2. Provide a narrative description which: 

 Explains how the assessments specifically addresses each of the 
goals/objectives and why the format of each of the assessments is appropriate 
for the learning objectives and for the students you have assessed, 

 Explains why you have chosen each of these assessments to attain your stated 
learning objectives, 

 Provides assessment instructions that are understood by all students, 
 Explains the minimal level of acceptable student performance (i.e., the point 

at which student successfully meets the learning objective) in measurable 
terms, 

 Explains special adaptations for special needs students (e.g. cognitive, 
language, developmental, and content). 

 
The assessment specifically addresses each of the objectives because it measures 

if the students can solve multistep problems, solve problems involving decimals and 
making algebra connections.  The format is appropriate because the true/false allows us 
to see whether or not the student can choose the correct answer but the word problems 
and fill in the blank allows us to see the student work the problem out and show and 
explain how they came to their answer. For the true/false, the students have a 50/50 
chance of getting the problem correct without any effort to solve the problem. We choose 
these assessments because there are 2 questions from each topic of the week and 2 review 
questions from the week which make up the full assessment. By the end of the week, the 
students should have gained enough knowledge to pass the assessment with 80% 
accuracy. The students were to circle true or false on the test for the first two questions. 
The students also had a few problems involving decimals where they had to show their 
work on the side of the problem and write the correct answer in the blank. The problems 
at the end of the test were a little more difficult because the students had to read to find 
the information unlike in the previous problems. The students are said to have met the 
minimal level of acceptable student performance if they made an 80% on the assessment 
which is 8/10. The lower level students had the same test that all of the other students 
had, but a few of them took a little more time than the other students while taking the test 
which was fine. One of the students had not finish when it was time to start centers so he 
sat in the back and completed his test while the other students began working in centers.  

 
 It is encouraged that you use the same post-assessments as pre-assessments after you         
have finished the educational sequence. 
 

3. Submit a clean copy of your assessment(s) and scoring criteria (e.g., keys,  
Rubrics, etc.) as an attachment. 
 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

Name: ___________________________    Date: ___________________ 
 

Multiplying Decimals Pretest 
Directions: Circle True if the statement is True and False if the statement is false. 
1. True or False 

X + 7= 8.3  

 X=1.3 

 

2. True or False 

3X‐7=2.76 

 X=3.98 

Place the decimal in the correct spot 
3.  .98 X .32= 3136 

Solve the problem. Show your work.  
4. 456 X 65= ________________ 

5. 56.3 X 22= _________________ 

6. Alexis is shopping for a Thanksgiving Day meal. She has $25 in 
her pocket and a coupon for $4 off the total cost of the turkey. 
How much money will 5lbs of turkey cost if she uses the 
coupon? 

 
 
 
7. Sarah wants to purchase three thick rib-eye steaks. The price is $3.99 per pound. 

Sarah weighed the steaks and they weigh 4.62lbs altogether. How much will the three 
steaks cost? 

 
 

8. Mary wants to bring cupcakes to her company picnic. She wants each person to get at 
least two cupcakes. If she went to a baker to purchase them, it will cost $1.25 per 
cupcake. If she makes them herself, it would cost only $0.75 per cupcake. IF 50 
people will attend the picnic, how much will it cost for Mary to buy the cupcakes 
rather than make them? Which is cheaper? 

 

 

 

$0.99/lb 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

 

9. A bag of sunflower seeds weighs 5.8 pounds. How many pounds would 2.5 bags 
weigh? 

 

 

 

 

10. Mary Ann ordered 3 pens and a box of paper on the internet. Each pen cost $1.65 and 
the paper cost $3.95 per box. How much did she spend? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

Name: ___________________________     Date: ___________________ 
 

Multiplying Decimals Posttest 
Directions: Circle True if the statement is True and False if the statement is false. 

 

1. True or False 

X + 7= 8.3  

 X=1.3 

 

2. True or False 

3X‐7=2.76 

 X=3.98 

Place the decimal in the correct spot 
3.  .98 X .32= 3136 

Solve the problem. Show your work.  
4. 456 X 65= ________________ 

5. 56.3 X 22= _________________ 

6. Alexis is shopping for a Thanksgiving Day meal. She has 
$25 in her pocket and a coupon for $4 off the total cost of 
the turkey. How much money will 5lbs of turkey cost if she 
uses the coupon? 

 
 
 

7. Sarah wants to purchase three thick rib-eye steaks. The price is $3.99 per pound. 
Sarah weighed the steaks and they weigh 4.62lbs altogether. How much will the 
three steaks cost? 

 
 

8. Mary wants to bring cupcakes to her company picnic. She wants each person to 
get at least two cupcakes. If she went to a baker to purchase them, it will cost 
$1.25 per cupcake. If she makes them herself, it would cost only $0.75 per 
cupcake. IF 50 people will attend the picnic, how much will it cost for Mary to 
buy the cupcakes rather than make them? Which is cheaper? 

 

 

$0.99/lb



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

 

 

9. A bag of sunflower seeds weighs 5.8 pounds. How many pounds would 2.5 bags 
weigh? 

 

 

 

 

10. Mary Ann ordered 3 pens and a box of paper on the internet. Each pen cost $1.65 
and the paper cost $3.95 per box. How much did she spend? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

Name: ___________________________     Date: ___________________ 
 

Multiplying Decimals Test 
Directions: Circle True if the statement is True and False if the statement is false. 
11. True or False 

X + 7= 8.3  

 X=1.3 

 

12. True or False 

3X‐7=2.76 

 X=3.98 

Place the decimal in the correct spot 
13.  .98 X .32= .3136 

Solve the problem. Show your work.  
14. 456 X 65= __29,640______ 

15. 56.3 X 22= __1,238.6_____ 

16. Alexis is shopping for a Thanksgiving Day meal. She has $25 in her 
pocket and a coupon for $4 off the total cost of the turkey. How much 
money will 5lbs of turkey cost if she uses the coupon? 

It will cost 95 cents 
 
 

17. Sarah wants to purchase three thick rib-eye steaks. The price is $3.99 per pound. 
Sarah weighed the steaks and they weigh 4.62lbs altogether. How much will the three 
steaks cost? 

$18.43 
 
 

18. Mary wants to bring cupcakes to her company picnic. She wants each person to get at 
least two cupcakes. If she went to a baker to purchase them, it will cost $1.25 per 
cupcake. If she makes them herself, it would cost only $0.75 per cupcake. IF 50 
people will attend the picnic, how much will it cost for Mary to buy the cupcakes 
rather than make them? Which is cheaper? 

$125.00 to buy cupcakes 

Cheaper to make them 

 

 

$0.99/lb 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

19. A bag of sunflower seeds weighs 5.8 pounds. How many pounds would 2.5 bags 
weigh? 

14.5 pounds 

 

 
20. Mary Ann ordered 3 pens and a box of paper on the internet. Each pen cost $1.65 and 

the paper cost $3.95 per box. How much did she spend? 

$8.90 
  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Analyzing the Results:  Used to show the learning gain made by each student from pre-to post- 

Analyzing the Results:  Used to show the learning gain made by each student from 
pre- to post- assessment 

 
 
 
 

Students 

 
 
 

Pre 
Assessment 

 
 
 

Post 
Assessment

 
 
 

Gain
+ or 

- 

 
 

Objectives 
Pretest        Post 
test 

 
 
 

Comments 

Yes No Yes No  
1. Kristen 3/10 3/10 0             No             

No 
Did not meet 

objectives 
Missed 

different 
questions 

2. Gage 
(Daniel) 

5/10 8/10 +3             No    Yes Met 
objectives 

on post test 
only 

Missed two 
of the same 
questions 

3. Hannah 5/10 6/10 -1             No             
No 

Did not meet 
objectives 

Missed 3 of 
the same 
question 

4. Joshua C 5/10 6/10 +1             No             
No 

Did not meet 
objectives 

Missed 
different 
questions 

5. Jacarre C. 7/10 10/10 +3             No    Yes Met 
objectives 

on post test 
only 

6. Jack C. 3/10 6.5/10 +3.5             No             
No 

Did not meet 
objectives 
Missed the 

same 
questions 

7. Morgan 7/10 7/10 0             No             
No 

Did not meet 
objectives 

Missed one 
different 
question 
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8. Nicole 5/10 8/10 +3             No    Yes Met 
objectives 

on post test 
only 

Missed 
different 
questions 

9. Kathryn 4/10 4/10 0             No             
No 

Did not meet 
objectives 
Missed the 

same 
questions 

10. Samuel 3/10 8/10 +5             No   Yes Met 
objectives 

on post test 
only 

Missed the 
same 

questions 
11. Amoura 3/10 4/10 +1            No              

No 
Did not meet 

objectives 
Missed 

different 
questions 

12. Nick K 9/10 8/10 -1 Yes              Yes Met 
objectives 

on both test 
Missed 

different 
questions 

13. Jack K 4/10 3/10 -1             No             
No 

Did not meet 
objectives 

Missed 
different 
questions 

14. Mckenzie 
L 

5/10 5/10 0            No             
No 

Did not meet 
objectives 

Missed one 
different 
question 
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15. 
Christopher 

4/10 9/10 +5             No    Yes Met 
objectives 

on post test 
Missed 

different 
question on 

post 
16. Caitlyn 4/10 8/10 +4          No   Yes Met 

objectives 
on post test 
Missed the 

same 
questions 

17. 
Dejanique 

5/10 7/10 +2           No               
No 

Did not meet 
objectives 
Missed the 

same 
questions 

18. Zachary 2/10 Absent NA           No              
NA 

Absent-
unknown 
scoring 
change 

19. Gavin 7/10 7/10 0           No              
No         

Did not meet 
objectives  

Missed two 
different 
questions 

20. Ryan R. 9/10 7/10 -2 Yes                       
No 

Met 
objectives 
on pre test 

Missed 
different 
questions 

21. Cedric 3/10 5.5/10 +2.5            No              
No 

Did not meet 
objectives 
Missed the 

same 
questions 

22. 
Mackenzie R 

9/10 6.5/10 -2.5 Yes                       
No 

Met 
objectives 
on pre test 
Missed the 

same 
question 
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23. Nick T 3/10 5.5/10 +2.5            No              
No 

Did not meet 
objectives 
Missed the 

same 
questions 

24. Payton 
W. 

4/10 7.5/10 +3.5           No               
No 

Did not meet 
objectives 
Missed the 

same 
question 
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ASSESSMENT PLAN 
 

1. Provide a table (see sample below) outlining the pre- and post- assessment to be administered to 
each child.  These assessments should measure the progress of students in your class toward your 
learning objective(s) and your learning goal(s).  List assessments in the order in which they will be 
administered. 
The Table should include: 

A) Type of assessments (e.g., pre, formative, or post). 
B) The learning objectives; these are specific to the learning activities. For the purpose of this 

activity, it is best to assess only one or two objectives. 
C) Format of assessments (e.g., essay, multiple choice, listing, short answer, performance,  
matching, T/F, etc.). 
 

 
 
 

 
 
 

2. Provide a narrative description which: 

 Explains how the assessments specifically addresses each of the goals/objectives and why the 
format of each of the assessments is appropriate for the learning objectives and for the students 
you have assessed, 

 Explains why you have chosen each of these assessments to attain your stated learning 
objectives, 

 Provides assessment instructions that are understood by all students, 

 Explains the minimal level of acceptable student performance (i.e., the point at which the student 
successfully meets the learning objective) in measurable terms, 

 Explains special adaptations for special needs students (e.g. cognitive, language, developmental, 
and content). 

 
It is encouraged that you use the same post-assessments as pre-assessments after you have finished the 
educational sequence. 

 
3. Submit a clean copy of your assessme

Type of Assessments Learning Objectives Format of Assessment

1. Pre Assessment TSWBAT express personal 
opinion in Spanish in a 
conversation. 

Informal Assessment. 
TTW teach students how 
to ask if they like 
something or not in 
Spanish. Short answers. 

2. Post Assessment TSWBAT express in written 
form what type of food and 
drinks he or she likes or 
dislikes in Spanish. 

Formal assessment. TSW 
write a small paragraph 
explaining why he or she 
likes certain type of food 
or drink in Spanish while 
using the lesson’s 
vocabulary and 
conjugating the verb 
gustar. 
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Analyzing the Results: 
Used to show the learning gain made by each student from pre- to post- assessment 
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Students 
Pre 

Assessment
Post  

Assessment
Gain 
+ or - 

Objectives Comments 

Yes No Yes No  

1. E. Wells    √  √  +  +    +          

2.R. Ingram    √  √  +  +    +          

3.B. Martin    √  √  +  +      +    

This student still has trouble 
using me and te when answering 
that she likes something in 
Spanish.      

4.C. Prine    √  √  +  +    +          

5.B. Klizey    √  √  -  +    +          

6.J. Berne    √  √  +  +    +          

7.K.Hughes    √  √  +  +    +          

8.J.Thompson    √  √  +  +    +          

9.D.Cumingham    √  √  +  +    +          

10.K. Costa    √  √  +  +    +          

11.F. Brown    √  √  +  +    +          

12.H. Carver    √  √  +  +    +          

13.C. Landry    √  √  +  +    +          

14.K. Disedare    √  √  +  +    +          

15.B. Newsom    √  √  +  +      +    

 Overall, this student can 
communicate basic ideas in 
Spanish orally better than in 
written form.   

16.A. Bawman  √ √ + +  +      
17.I. Callahan  √ √ + +  +      
18.S. Nassar  √ √ + +  +      
19.             
20.             
21.             
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22.             
23             
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1. How many students accomplished all of the objectives you established for this body of instruction?  
What % of students did not meet all objectives?  What factors contributed to their success/failure? 
 
Sixteen of the eighteen students that participated in this lesson plan met the objectives established. 
However, those two students who did not meet the all the objectives at 100% understood how to ask a 
question in Spanish. One of the main reasons that the students get confused when using reflexive verbs 
is that they have not memorized the reflexive form of each pronoun. Therefore when they answer that 
they like certain type of food, they are really answering using the wrong pronoun. For example, instead 
of saying me gusta el queso (I like cheese) they say te gusta el queso (you like cheese.) 

 
 

2. Did those students who were unsuccessful in meeting all objectives demonstrate substantial gains in 
knowledge and skills as defined in the objectives?  Were there students who demonstrated very little 
gain or negative gain (regression) from pre-assessment to post-assessment? 
 
Most students met all objectives for this lesson. It was not necessary to reteach this lesson. 

 
 
 

3. Describe the circumstances/conditions that contributed to the poor achievement of students who did not 
meet the objectives or make substantial gains. 

I believe that different activities throughout the lesson helped most students meet all the objectives. 
These activities were planned to cover most multiple intelligence types so that they would be engaged in 
the lesson and willing to participate. 
 

 
 
 

4. Since the conclusion of the unit and/or lesson, what have you done to help students who did not 
accomplish/master the objectives to improve their learning in these areas? 
I have given the students a foldable which shows the reflexive form for each pronoun so that they can 
practice using them. Yo-me, Tú-te, Él/Ella-le, Nosotros-nos, Ustedes-les, Ellos-les. I have also given the 
students a list of conjunctions in Spanish and its translation into English. Students can use this list when 
writing a paragraph in Spanish to express ideas. 

 
 
 
 

5. What impact will the information gained from your reflection about your students' performance have on 
future lessons?  Describe the adjustments you will make in your instruction. 
I have learned that sometimes as a teacher you may think that the students are ready to start a new lesson 
based on pre assessment but after the lesson has been implemented and post assessed students may show 
no progress. When planning my future lesson plans I will make sure that I pre assess the students in 
more than just one way before starting to teach a lesson. I will try to use different activities to keep the 

Reflecting on the Impact of Instruction 
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students engaged during the lesson while implementing activities that focus on all types of multiple 
intelligences. 
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